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Brief Explanation of Ratings (see user guide for more detail) 
Policy in Place? 
Yes, all settings- This means that the policy is in place (i.e. state mandates or requires the standard or practice) for all applicable state pre-k programs for 3- and 4- 
year-olds, whether they are in school-based or private center-ōŀǎŜŘ ǎŜǘǘƛƴƎǎΦ wŜŦŜǊ ǘƻ ǘƘŜ ǇƻƭƛŎȅ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ 

Yes some settings- This means the policy is in place (i.e. state mandates or requires the standard or practice) for some pre-k programs. It may be for just school-
based but not private center-ōŀǎŜŘ ǇǊƻƎǊŀƳǎ ƻǊ ǾƛŎŜ ǾŜǊǎŀΦ 9ȄǇƭŀƛƴ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ 

No rec- This means the standard or practice is not required of programs by the state, but the state recommends or incentivizes it in some or all settings. Explain in 
ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ bƻǘŜΥ ¢Ƙƛǎ ǊŀǘƛƴƎ ƛs not applicable to every indicator and so will not appear in each drop down box as a choice. 
No- This means the policy is not in place for state pre-k programs.  

Implementation in the field? 

Strong- This means the requirement or standard is met in a strong majority of programs (approximately 66% or higher).   

Mixed- This means the requirement or standard is met in some programs but not a strong majority (approximately 33%-66%).     

Weak- This means the requirement or standard is met in few programs (approximately 33% or less).   
5ƻƴΩǘ Yƴƻǿ- This may be a temporary rating when the information is not available at the state level, until more information can be gathered from stakeholders. Or 
ǘƘƛǎ Ƴŀȅ ǊŜƳŀƛƴ ǘƘŜ ǊŀǘƛƴƎΣ ǿƘŜƴ ŜǾŜƴ ǎǘŀƪŜƘƻƭŘŜǊǎ ƛƴ ǘƘŜ ŦƛŜƭŘ ŎŀƴΩǘ report on the strength of implementation of the indicator with any confidence. 
   
Notes for WA team: 

1. Structural Program Features 
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Please rate the policies and implementation for ECEAP child care center and exempt (school district, 3-hr or less per day) in the sections with drop-down menus. Use 
the 2 columns to rate licensed and exempt ECEAP settings separately.   

Column for Licensed Settings - This refers to licensed child care. Applicable policies include:  Licensing regulations, QRIS standards ECEAP contract and written ECEAP 
policies, 

Column for Exempt Settings ς This refers to school districts and contractors providing 3 or fewer hours of service per day.  Applicable policies include: ECEAP 
contract and written ECEAP policies. (Until all become licensed child care providers.)  

Family Child Care - Include family child care ONLY in narrative sections about policies, and implementation, threats and challenges, etc. Do not include them in the 
ratings sections with drop-down menus.   Describe the policies that apply to the family childcare setting related to the category as well as the strength of 
implementation in the description sections below the rating tables.   

 
Ratings and Description: 
 

1.1. Group Size and Ratio 

Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ 5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

1.1.-1        State has group size and ratio requirements Y all 
settings 

Y all 
settings 

Strong Strong 

1.1.-2        Maximum class size of 22 students or lower Y all 
settings 

Y all 
settings 

Strong Strong 

1.1.-3        Maximum class size of 20 students or lower 

 

Y all 
settings 

Y all 
settings 

Strong Strong 

1.1.-4        Maximum class size of 17 students or lower when 3 year olds are included N N Weak Weak 

1.1.-5        At least two adults in every classroom 

 

Y some 
settings 

Y some 
settings 

Strong Strong 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
1.1.-1 - 5, ECEAP Performance Standard, E-1 Early Childhood Education Service Delivery 
Contractors must use an early learning framework to plan developmentally appropriate early childhood education. This framework informs the environment, daily 
routine, curriculum, adult-child interactions, guidance, screening and referral, assessment and individualization, and parent-teacher conferences.  
 
Contractors must provide a minimum of 320 hours per year of direct early childhood education services, in no less than 30 weeks. During these hours, contractors 
must have: 

¶ A lead teacher present. 
¶ A second staff person who meets lead teacher or assistant teacher qualifications, if more than ten children are present. 
¶ Additional staff as necessary to ensure safety and an effective learning environment for all enrolled children. 
¶ A minimum 1:10 adult/child ratio.  
¶ No more than 20 children per class/group. 
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¶ A minimum of 2.5 hours per class session. 
 
1.1.4, ECEAP class size requirements do not include a lower class size for 3 year olds.  
 
1.1-5 since the ratio is 1:10 there could be one person in an ECEAP classroom with children. However, ECEAP across the state are rarely staffed this way. This is so 
they can meet the ǘƘƛǊŘ ōǳƭƭŜǘ ƛƴ ǘƘŜ ǊŜǉǳƛǊŜƳŜƴǘΣ ά!ŘŘƛǘƛƻƴŀƭ ǎǘŀŦŦ ŀǎ ƴŜŎŜǎǎŀǊȅ ǘƻ ŜƴǎǳǊŜ ǎŀŦŜǘȅ ŀƴŘ an effective learning environment ŦƻǊ ŀƭƭ ŜƴǊƻƭƭŜŘ ŎƘƛƭŘǊŜƴΦέ 
Current data from ELMS indicated that 30 of the 811 classrooms are listed as having one teacher. This number puts us well above the 66% marker to have ECEAP 
rate strong in this area. In addition, Early Learning Management System (ELMS) staff believes that for the 30 classrooms that have indicated that there is one teacher 
that this is the result of bad data entry. This will be monitored in the fall of 2017 to ensure clean data in the future.  
 
It is also worth noting that when DEL staff are out on monitoring visits classroom observations are completed. If, during this observation, we discovered only one 
staff in a classroom with children we would ask multiple questions around how they could meet the Performance Standards with only one staff in the classroom. 
Typically this would result in a finding and a potential action plan item.   
 
Description of implementation in the field/Explanation of ratings above: 
Please note that this survey was answereŘ ŦƻǊ 9/9!tΦ ¢ƘŜ ǎǘŀǘŜΩǎ Y-12 system, which is overseen by the Office of the Superintendent for Instruction (OSPI) oversees 
all special education services for the state. Special education in Washington State serves children 3-5 years of age who have been identified with a developmental 
delay. This group of children is not counted in this survey unless they are also enrolled in an ECEAP program. 
 
ECEAP is implemented state-wide in all classrooms with ECEAP funding. ECEAP is offered in multiple settings which include k-12 schools, child care centers, tribal 
centers, and family child care homes, non-profit and for-profit agencies. The requirements are the same for all settings. All group size and ratio requirements are 
entered into the Early Learning Management System (ELMS) by contractor staff. This information is monitored through desk top monitoring and then cross checked 
when on-site monitoring occurs. 
 

1.2. Learning Time 

Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ 5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

1.2.-1        State specifies minimum learning times Y all 
settings 

Y all 
settings 

Strong Strong 

1.2.-2        Program day to be at least as long as the first grade day in the local community. Y some 
settings 

Y some 
settings 

Weak Weak 

1.2.-3        Program to serve children at least as many days per year as K-12. Y some 
settings 

Y some 
settings 

Weak Weak 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
 
1.2-1 
ECEAP Contract: 

¶ ά9ȄǘŜƴŘŜŘ 5ŀȅέ ƳŜŀƴǎ мл ƻǊ ƳƻǊŜ ƘƻǳǊǎ ǇŜǊ ŘŀȅΣ ŦƛǾŜ Řŀȅǎ ǇŜǊ ǿŜŜƪ ŀƴŘ ȅŜŀǊ ǊƻǳƴŘΦ 
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¶ άCǳƭƭ {ŎƘƻƻƭ 5ŀȅέ ƳŜŀƴǎ ŀƴ ŀǾŜǊŀƎŜ ƻŦ ǎƛȄ ƘƻǳǊǎ ǇŜǊ Řŀȅ όрΦр-6.5), a minimum of 1,000 hours per year and at least four days per week 
¶ άtŀǊǘ-5ŀȅέ ƳŜŀƴǎΥ 

o For slots funded prior to July 1, 2015, a minimum of two and a half (2.5) hours per class session, 320 hours per year, and 30 weeks per year. 
o For slots funded July 1, 2015 or later, a minimum of three (3) hours per class session, 360 hours per year, and 30 weeks per year. 

 
1.2.2 and 1.2.3 
Below is the current breakdown of slots per model: 

¶ 10,037 Part Day slots 
¶ 1,998 Full School Day slots 
¶ 456 Extended Day slots  

The Full School Day slots meet for as long as first grade classes while the Extended Day slots meet longer than the first grade requirements. Given the lower number 
of Full School Day and Extended Day slots, DEL rated the implementation in the field as weak. The Department of Early Learning has requested that future funding 
include increasing Full School Day and Extended Day slots. In the latest RFA the majority of applicants requested Full School Day funding. DEL wants to be able to 
fulfill these requests while ensuring that contractors have access to all types of funding models in order to best meet the needs of all eligible families.  
 
Threats to existing strong policies: 
A potential threat is the state legislature not funding Full School Day and Extended Day slots at a level that meets community needs. During the 2016-17 funding 
cycle the Washington State legislature funded part day services for all slots despite a request for increased funding for slots in all models. In 2017-18 the legislature 
did not fund an increase in the state office administrative rate. If the legislature continues to add more requirements to contractors who receive ECEAP funding 
without increasing the state office administrative rate beyond the current 3% then monitoring and roll out of quality initiatives will be delayed.  
 
Challenges and opportunities to improve implementation: 
Changing the class maximum class size to 17 for 3 year olds would be challenging since the current numbers are aligned with state licensing requirements. This 
would also be expensive to implement. It would require additional facilities which are already in short supply. Operations cost would raise and additional staff would 
need to be hired when Washington is experiencing a staffing shortage. Access to extended day services is limited by difference in eligibility between ECEAP and 
Working Connections Child Care (i.e. ECEAP eligibility is ǎƻ ƭƻǿ ǘƘŀǘ ŦŀƳƛƭƛŜǎ ǿƘƻ ǿƻǊƪ Ŧǳƭƭ ǘƛƳŜ ŘƻƴΩǘ ǉǳŀƭƛŦȅ with our states increased minimum wage).  
 
As ECEAP works to prepare for an increase of an estimated 7,000 slots in the next six years there is an abundance of work needed to successfully restructure teams, 
determine the best changes to be made in how we currently structure the delivery of ECEAP in communities and determining which quality components are best to 
focus on first.  Additionally, there is much opportunity to influence the direction of the new Department of Child, Youth and Families that will begin services in the 
July of 2018.    
 
Considerations for scale/expansion: 
More Full-Day Model slots would require additional facilities needed since contractors cannot implement double sessions. hǳǊ ǎǘŀǘŜΩǎ ǎǳǇǇƭȅ ƻŦ ǉǳŀƭƛŦƛŜŘ ǿƻǊƪ ŦƻǊŎŜ 

would also need to be bolstered.    

 
 
 
 
  
 
 
 2. Workforce Development  
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Brief Explanation of Ratings (see user guide for more detail) 
Policy in Place? 
Yes all settings- This means that the policy is in place (i.e. state mandates or requires the standard or practice) for all applicable state pre-k programs for 3- and 4- 
year-olds, whether they are in school-based or private center-ōŀǎŜŘ ǎŜǘǘƛƴƎǎΦ wŜŦŜǊ ǘƻ ǘƘŜ ǇƻƭƛŎȅ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ 
Yes some settings- This means the policy is in place (i.e. state mandates or requires the standard or practice) for some pre-k programs. It may be for just school-
based but not private center-ōŀǎŜŘ ǇǊƻƎǊŀƳǎ ƻǊ ǾƛŎŜ ǾŜǊǎŀΦ 9ȄǇƭŀƛƴ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ 
No rec- This means the standard or practice is not required of programs by the state, but the state recommends or incentivizes it in some or all settings. Explain in 
ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ bƻǘŜΥ ¢Ƙƛǎ ǊŀǘƛƴƎ ƛǎ ƴƻǘ ŀǇǇƭƛŎŀōƭŜ ǘƻ ŜǾŜǊȅ ƛƴŘƛŎŀǘƻǊ ŀƴŘ ǎƻ ǿƛƭƭ ƴƻǘ ŀǇǇŜŀr in each drop down box as a choice. 
No- This means the policy is not in place for state pre-k programs.  

Implementation in the field? 
Strong- This means the requirement or standard is met in a strong majority of programs (approximately 66% or higher).   
Mixed- This means the requirement or standard is met in some programs but not a strong majority (approximately 33%-66%).     
Weak- This means the requirement or standard is met in few programs (approximately 33% or less).   
5ƻƴΩǘ Yƴƻǿ- This may be a temporary rating when the information is not available at the state level, until more information can be gathered from stakeholders. Or 
ǘƘƛǎ Ƴŀȅ ǊŜƳŀƛƴ ǘƘŜ ǊŀǘƛƴƎΣ ǿƘŜƴ ŜǾŜƴ ǎǘŀƪŜƘƻƭŘŜǊǎ ƛƴ ǘƘŜ ŦƛŜƭŘ ŎŀƴΩǘ ǊŜǇƻǊǘ ƻƴ ǘƘŜ ǎǘǊŜƴƎǘƘ ƻŦ ƛƳǇƭŜƳŜƴǘation of the indicator with any confidence. 
   
Notes for WA team: 
Please rate the policies and implementation for ECEAP center and school based pre-k settings.  Use the 2 columns to rate licensed and unlicensed ECEAP settings 
separately.  Do not consider family child care in your ratings of the indicators.  Rather describe the policies that apply to the family childcare setting related to the 
category (e.g. Group size/ratio, Curriculum, etc.) as well as the strength of implementation in the description sections below the rating tables.  Column for licensed 
settings refers ǘƻ Χ !ǇǇƭƛŎŀōƭŜ ǇƻƭƛŎƛŜǎ ƛƴŎƭǳŘŜΥ  [ƛŎŜƴǎƛƴƎ ǊŜƎǳƭŀǘƛƻƴǎΣ 9/9!t ŎƻƴǘǊŀŎǘΣ vwL{ ǎǘŀƴŘŀǊŘǎΦ /ƻƭǳƳƴ ŦƻǊ exempt settings refers to contractors and sites 
that are not licensed child care. Applicable policies include:  ECEAP contract. 
 
 
 
Ratings and Description: 
 

2.1. Leaders ς 2.1.-1 Qualifications/capacity 

Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

2.1.-1A          The state requires each program to have identified instructional leader(s) responsible for and with 
adequate time to provide coherent instructional guidance, to support data use, and to effectively facilitate job-
embedded professional learning to improve pre-k teaching and learning.  

Y some 
settings 

Y some 
settings 

Mixed Mixed 

2.1.-1B          !ƭƭ LƴǎǘǊǳŎǘƛƻƴŀƭ ƭŜŀŘŜǊǎ ŀǊŜ ǊŜǉǳƛǊŜŘ ǘƻ ƘƻƭŘ ŀǘ ƭŜŀǎǘ ŀ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ǿƛǘƘ ǘƘŜ ǊŜƭŜǾŀƴǘ 
certification/license/credential.  

Y some 
settings 

Y some 
settings 

Mixed Mixed 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
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2.1.1A 
Washington State requires school principals to meet principle standards-based benchmarks that can be found here. These benchmarks are part of three levels of a 
career continuum that include residency, professional and career levels of accomplishment. One area of study/focus is around instructional leadership. So for the 
ECEAP site directors or ECEAP directors who are also school principals they could meet these standards or be on a pathway to meeting these. 
 
Currently there are no requirements of an ECEAP director. This is an area of growth for DEL since we are currently not aware of ECEAP director education levels or of 
the endorsements or additional certifications that they may have attained during the course of their career. Site directors of licensed sites are required through 
licensing to have a CDA or 10-45 college credits in ECE. The number of college credits required is connected to the number of children that are served at a site.   
 
ECEAP requires contractors to have access to a practice-based coach. The ECEAP requirements for practice-based coaching are below: 
 
EARLY ACHIEVERS COACHES 
The Contractor must provide, or have access to, a practice-based coach trained on the Early Achievers Coach Framework, to: 

¶ Support rating readiness and ongoing continuous quality improvement. 

¶ Assist the Contractor in identifying goals and making quality improvement plans to achieve goals. 

¶ Assist the Contractor in completing remedial activities within the identified timeline, when applicable. 
 

2.1.1B 
EARLY ACHIEVERS COACHES 
All persons serving in the role of coach must meet the following qualifications: 

¶ .ŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ƛƴ 9ŀǊƭȅ /ƘƛƭŘƘƻƻŘ 9ŘǳŎŀǘƛƻƴ ƻǊ ǊŜƭŀǘŜŘ ŦƛŜƭŘ ƻǊ ŀ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜ ǿƛǘƘ ǘƘŜ ŜǉǳƛǾŀƭŜƴǘ ƻŦ ол ŎƻƭƭŜƎŜ ǉǳŀǊter credits in early childhood 
education. These 30 credits may be included in the degree or in addition to the degree. 

¶ A minimum of two years working with young children in a group setting and experience as an early learning coach, consultant, mentor or trainer. 
If the best candidate for the position is not fully qualified, the contractor must ensǳǊŜ ǘƘŜ ƴŜǿƭȅ ƘƛǊŜŘ ǎǘŀŦŦ ǇŜǊǎƻƴ Ƙŀǎ ŀƴ !ǎǎƻŎƛŀǘŜΩǎ ŘŜƎǊŜŜ ƛƴ 9ŀǊƭȅ /ƘƛƭŘƘƻƻŘ 
Education or related field, and is on a Professional Development Plan (PDP) to fully meet the qualifications of their role within five years from date of hire. The 
Contractor must monitor progress on all PDPs and ensure the staff makes yearly progress to meet the required qualifications. 

 
In addition, the University of Washington created a coach certificate program. It is in its first year of implementation. While some coaches who work for contractors 
are enrolled in this certificate program, it is not required.  
 
In a May 2017 survey ECEAP directors (20 of 54 responded) were asked who 
provides instructional leadership in their programs.  As shown in the chart, eight 
different types of positions serve as instructional leaders. The survey asked 
directors to check all applicable options concerning the types of positions that 
serve as their instructional leaders. All but one of the 20 directors checked 
multiple responses. Overall, more than half use ECEAP coaches (14), ECEAP 
directors (13), program managers or coordinators (12) and Early Achievers 
coaches (10) as instructional leaders. However, substantial numbers use 
principals (7) and ECEAP site directors (6) as well. Others noted early learning 
content specialists (2), a family support specialist (1) and efforts to strengthen 
peer support (1).  
 

http://program.pesb.wa.gov/standards/standard-5/residency-principal-program-administrator---effective-nov-1-2013/principal-program-administrator-benchmarks---effective-nov-1-2013
http://www.del.wa.gov/publications/elac-qris/docs/EA_coach_framework.pdf
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Since ECEAP provides comprehensive services there are roles related to these services that have certification and credentialing requirements. Although they are not 
called out as instructional leaders, they could be an instructional leader in their program. These roles influence ECEAP contractor decision making. Some serve as 
staff while others are consultants. The extent of their involvement in program management, determines the level of input they have on decision making. These 
qualifications for these positions include the following. 
 
ECEAP Standard C-14 Health Consultant Qualifications 
The health consultant must meet one of the following qualifications: 
¶ Licensed in Washington State as a registered nurse (R.N.) or as a physician (M.D., N.D, D.O.); or 
¶ ! ōŀŎƘŜƭƻǊΩǎ ƻǊ ƘƛƎƘŜǊ ŘŜƎǊŜŜ ƛƴ ǇǳōƭƛŎ ƘŜŀƭǘƘΣ ƴǳǊǎƛƴƎΣ ƘŜŀƭǘƘ ŜŘǳŎŀǘƛƻƴΣ ƘŜŀƭǘƘ ǎŎƛŜƴŎŜǎΣ ƳŜŘƛŎƛƴŜΣ ƻr related field. 

 
ECEAP Standard C-18 Mental Health Consultant Qualifications 
The mental health consultant must meet one of the following qualifications: 
¶ Licensed by the Washington State Department of Health as a mental health counselor, marriage and family therapist, social worker, psychologist, psychiatrist, 

or psychiatric nurse; or 
¶ Approved by the Washington State Department of Health as an agency-ŀŦŦƛƭƛŀǘŜŘ ƻǊ ŎŜǊǘƛŦƛŜŘ ŎƻǳƴǎŜƭƻǊΣ ǿƛǘƘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƛƴ ŎƻǳƴǎŜƭƛƴƎΣ ǎƻŎƛŀƭ ǿƻǊƪ ƻǊ 

related field; or 
¶ Credentialed by the Washington State Office of the Superintendent of Public Instruction as a school counselor, social worker, or psychologist.  

 

2.1. Leaders- 2.1.-2 Preparation 

Indicators  
 
State specifies evidence-based core competencies and/or standards of professional practice for instructional leaders  

Policy in place? 
Y all settings/ Y 
some settings/ N 

 Licensed Exempt 

2.1.-2A          State specifies evidence-based core competencies and/or standards of professional practice for instructional leaders over pre-
k programs (including both center directors and school principals.) 

Y some 
settings 

Y some 
settings 

Competencies or standards include:  
2.1.-2B          Instructional leadership 

Y some 
settings 

Y some 
settings 

2.1.-2C          Knowledge of early childhood development and early childhood pedagogy- Y some 
settings 

Y some 
settings 

2.1.-2D         Cultural competence, knowledge of dual language development and strategies that support the development of children who 

are dual language learners-  

N N 

2.1.-2E          Knowledge of strategies that support the learning and development of children with special needs in inclusive settings N N 

Competencies or standards are: 
2.1.-2F          Differentiated for role as building leaders (i.e. principal, center director) and other instructional leaders (e.g. teacher leader, 

head teacher, master teacher, instructional coach, asst. director, education coordinator) 

Y some 
settings 

Y some 
settings 

2.1.-2G          Aligned to research-based national standards (e.g. ISLLIC, Teacher Leader Model Standards.)-  Y some 
settings 

Y some 
settings 

State licensure or credential standards for pre-k program directors and school principals 

2.1.-2H         Are aligned with the core competencies 

Y some 
settings 

Y some 
settings 

2.1.-2I           Include practicum experiences in early learning settings - N N 
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2.1.-2J           Require a competency-based assessment.-  N N 

  
Description of current policies (reference to laws/regulations/policies or other evidence): 
Although ECEAP does not specify standards for instructional leaders there are some pieces in place that are helping us to get there as described below.  
 
2.1.-2A and B          
Practice-based coaches are required to attend orientation training with CQEL staff. See information from the Childcare Quality and Early Learning (CQEL) website: 
CQEL developed the Early Achievers Coach Model by combining three Practice-Based Coaching Processes (shared goal setting, focused observation, feedback and 
reflection) with three Guiding Principles (Resilience, Cultural Competence, Parallel Process) to create a holistic coaching approach which supports adult learning, 
practice, and confidence. The Coach Model has been informed by research on effective coaching practices for early educators, best practices in the area of cultural 
competence, and research on the importance of resilience as an aspect of adult and child success in school and beyond. The Coach Support Team works with Early 
Achievers coaches across Washington State to provide initial training on the Coach Model, as well as ongoing development in the form of monthly webinars, 
individual consultation, intensive trainings, and internships. There are competencies and standards related to coaches in ECEAP so we listed this as true in some 
settings. 
 
2.1.2C and 2.1.2D 
Coaches are required to have 30 quarter college credits in ECE. So ECEAP requirements ensure that coaches meet this requirement. In the service delivery plan 
requirements ECEAP directors must ensure the following: 
 
2.1.2F 
Washington has competencies for a variety of professional roles in early learning, this includes ECE professionals, coaches, child and youth professionals, relationship 
based professionals and state-approved trainers. WA has not yet expanded on the competencies to define a subset for directors or administrators of early learning 
programs unless they are licensed which is noted above. 

 
2.1.2. G, Yes, in the Core Competencies for Early Care and Education Professionals which can be found here. 
 
2.1.2H  
As a state system, we do not have different competencies for school principals or preschool directors.  We do align with core competencies, but this is a partially met 
item as there are no requirements for ECEAP directors.  On 4/5/2017 The Professional Education Standards Board voted to no longer require that principals 
complete the second-tier licensure system known as Professional Certification.  
 
2.1.2I  
If staff completed stackable certificates or a program with field experience requirement they would meet this. If not, then this is not met for ECEAP staff. 
 
2.1.2J 
During the completion of the ECE Stackable Certificate or ECE state endorsements, competencies are assessed as a part of each course, there is not a cumulative 
assessment.   
. 
 
                                                                                                                                                                          

2.2. Teachers ς 2.2.-1 Qualifications and Compensation Parity 

https://del.wa.gov/sites/default/files/public/WA_Core_Competencies_ECEP.pdf
http://www.awsp.org/Resources/Certification.aspx
http://www.awsp.org/Resources/Certification.aspx
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Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

2.2.-1A          State requires minimum teacher and assistant qualifications. Y all 
settings 

Y all 
settings 

Strong Strong 

2.2.-1B          [ŜŀŘ ǘŜŀŎƘŜǊ ƛƴ ŜŀŎƘ ŎƭŀǎǎǊƻƻƳ ƛǎ ǊŜǉǳƛǊŜŘ ǘƻ ƘŀǾŜ ŀ .ŀŎƘŜƭƻǊΩǎ 5ŜƎǊŜŜ  N N Mixed Mixed 

2.2.-1C          Lead teacher in each classroom is required to have specialization/ certification/ 

license/endorsement/credential in early childhood education (e.g., 0-5, 0-8, P-3
rd

) 

Y all 
settings 

Y all 
settings 

Strong Strong 

2.2.-1D         State requires an assistant teacher in every classroom to have at least a CDA, an AA in early childhood, 

or equivalent state credential 

Y all 
settings 

Y all 
settings 

Mixed Mixed 

2.2.-1E          State requires compensation parity for pre-k teachers. N N Weak Weak 

2.2.-1F          State requires districts and private organizations to have salary schedule for state-funded pre-k teachers 

ǿƛǘƘ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜǎ ǘƘŀǘ ƛǎ ǎƛƳƛƭŀǊ ǘƻ ǘƘŀǘ ŦƻǊ Y-12 teachers in the community 

N N Weak Weak 

2.2.-1G         State requires districts and private organizations to provide benefits for state-funded pre-k teachers 

ǿƛǘƘ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜǎ ǘƘŀǘ ŀǊŜ ǎƛƳƛƭŀǊ ǘƻ ǘƘƻǎŜ ŦƻǊ Y-12 teachers in the community 

N N Weak Weak 

Description of current policies (reference to laws/regulations/policies or other evidence): 
2.2.1A 
ECEAP Standard C-6 Lead Teacher Qualifications 
All persons serving in the role of ECEAP lead teacher must meet one of the following qualifications: 
¶ An associate or higher degree with the equivalent of 30 college quarter credits in early childhood education. These 30 credits may be included in the degree or 

in addition to the degree; or 
¶ A valid Washington State Teaching Certificate with an endorsement in Early Childhood Education (Pre-K-Grade 3) or Early Childhood Special Education. 

 
If a contractor hires a substitute lead teacher for more than three weeks, that substitute must meet ECEAP lead teacher requirements. If a qualified substitute is 
unavailable, contractors must begin the provisional hire Professional Development Plan process within three weeks of appointment (C- 
 
ECEAP Standard C-8   Assistant Teacher Qualifications 
All persons serving in the role of ECEAP assistant teacher must meet one of the following qualifications: 
¶ Employment as an ECEAP assistant teacher in the same agency before July 1, 1999; 
¶ The equivalent of 12 college quarter credits in early childhood education; 
¶ Initial or higher Washington State Early Childhood Education Certificate; or 
¶ A current Child Development Associate (CDA) credential awarded by the Council for Early Childhood Professional Recognition.  

 
2.2.1B 
Teacher qualifications listed above do not require a BA. Currently 284 teachers have Bachelors or higher degrees (51%). The next largest group is 225 teachers who 
hold AA degrees. 
 
2.2.1C 
ECEAP Standard C-6 Lead Teacher Qualifications All persons serving in the role of ECEAP lead teacher must meet one of the following qualifications:  
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¶ An associate or higher degree with the equivalent of 30 college quarter credits in early childhood education. These 30 credits may be included in the degree or 
in addition to the degree; or  

¶ A valid Washington State Teaching Certificate with an endorsement in Early Childhood Education (Pre-K-Grade 3) or Early Childhood Special Education. 
 
2.2.1D 
ECEAP Standard C-8 Assistant Teacher Qualifications All persons serving in the role of ECEAP assistant teacher must meet one of the following qualifications:  

¶ Employment as an ECEAP assistant teacher in the same agency before July 1, 1999;  

¶ The equivalent of 12 college quarter credits in early childhood education;  

¶ Initial or higher Washington State Early Childhood Education Certificate; or 2014 ECEAP Performance Standards - effective July 1, 2014 16  

¶ A current Child Development Associate (CDA) credential awarded by the Council for Early Childhood Professional Recognition. 
 
2.2.1E, Washington is working on a compensation strategic plan to being planning for further action steps on this topic. Although there are no current requirements, 
compensation data is gathered each year. 2016-17 data is shown below.  

Staff Compensation: 
This data is based on reported compensation from ECEAP Contractors in the 2016-17 contract year. DEL is in the process of updating its staff compensation summary 

which is required for contractors to complete every year. This will help us to collect more consistent information moving forward. The reported data below is the 

best available data available at this time, but it is not consistent across contractors.  

Lead teachers: 259 

¶ Average hourly rate: $20.48 

¶ Average salary: $32,679.30 

¶ Average mandatory benefits: $7,203.13 

Lead Teachers with a BA: 109 

¶ Average hourly rate: $21.03 

¶ Average salary: $34,378.00 

¶ Average mandatory benefits: $7,757. 4 

We are including text from the Washington Compensation Paper created in July of 2017 to note the awareness of the problem in Washington State around 

compensation parity: 

 
The Problem 
Investing in high quality early childhood education (ECE) has proven to be one of the best investments we can make, yielding a 13% annual return on investment. 
However, that return on investment is only achieved when the care is high quality. Teacher quality and positive adult-children interactions are essential components 
of high-ǉǳŀƭƛǘȅ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎΣ ǿƘƛŎƘ ƭŜŀŘǎ ǘƻ ǎǘǊƻƴƎŜǊ ŎƘƛƭŘ ƻǳǘŎƻƳŜǎΦ ¦ƴŦƻǊǘǳƴŀǘŜƭȅΣ ƻǳǊ ǎƻŎƛŜǘȅΩǎ ǎǳǇǇƻǊǘ ƻŦ 9/9 ǘŜŀŎƘŜǊǎ ŘƻŜǎ ƴƻǘ reflect this urgency: 

¶ ²ŀǎƘƛƴƎǘƻƴΩǎ ŎƘƛƭŘ ŎŀǊŜ ǘŜŀŎƘŜǊǎ Ǌŀƴƪ ƛƴ ǘƘŜ о
rd

 percentile of occupational wages
2
 (below pet groomers)  

¶ оф҈ ƻŦ ²ŀǎƘƛƴƎǘƻƴΩǎ  ŎƘƛƭŘ ŎŀǊŜ ǘŜŀŎƘŜǊǎ ǊŜƭȅ ƻƴ ƻƴŜ ƻǊ ƳƻǊŜ ǎƻǳǊŎŜǎ ƻŦ ǇǳōƭƛŎ ƛƴŎƻƳŜ ǎǳǇǇƻǊǘ ǇǊƻƎǊŀƳǎ ŀƴŘ Ŏƻǎǘǎ ǘƘŜ ǎǘŀǘŜ Ϸо4.7 million
 2
 

¶ ²ŀǎƘƛƴƎǘƻƴΩǎ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎ ǘŜŀŎƘŜǊǎ ǎǳŦŦŜǊ ŦǊƻƳ ŀ по҈ ǘǳǊƴƻǾŜǊ ǊŀǘŜΣ ƛƳǇŀŎǘƛƴƎ Ŏƻƴǘƛƴǳƛǘȅ ƻŦ ŎŀǊŜ ŀƴŘ ŎƘƛƭŘ ƻǳǘŎƻƳŜǎ
3 
  

¶ Students who graduate with degrees in ECE have the lowest projected earnings of all college graduates
4
 

ECE teachers who endure the stressors of living in poverty are more likely to experience toxic stress, depression, and chronic health issues.  The instability and stress 
experienced by caregivers dealing with economic insecurity or poverty shapes their ability to provide enriching and nurturing environments for children5. 
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These problems are disproportionately felt in low income communities and communities of color; communities that are much more reliant on child cares subsidy 
through Working Connections Child Care (WCCC) and state-funded preschool offered by the Early Childhood Education and Assistance Program (ECEAP). ECEAP has 
ōŜŜƴ ǇǊƻǾŜƴ ǘƻ ƛƳǇǊƻǾŜ ŎƘƛƭŘ ƻǳǘŎƻƳŜǎΣ ōǳǘ ƛǘ Ƙŀǎ ŀ ƭƻƴƎ ǿŀƛǘƛƴƎ ƭƛǎǘΦ ²///Ωǎ ǊŀǘŜǎ ŀǊŜ ƳǳŎƘ ƭƻǿŜǊ ǘƘŀƴ ǘƘŜ ǇǊƛǾŀǘŜ ǊŀǘŜΣ ǿƘƛch drives down the quality of care that 
is offered throughout communities that are reliant on it. All of this contributes to lower wages, higher turnover, more anxiety, and less quality for our most 
vulnerable children. It is a big reason why the opportunity gap appears as early as 9 months old6. 
 
The Background 
Lƴ нлмрΣ ²ŀǎƘƛƴƎǘƻƴ ōŜŎŀƳŜ ŀ ƴŀǘƛƻƴŀƭ ƭŜŀŘŜǊ ƛƴ ŜȄǇŀƴŘƛƴƎ ƘƛƎƘ ǉǳŀƭƛǘȅ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎ ŦƻǊ ²ŀǎƘƛƴƎǘƻƴΩǎ Ƴƻǎǘ ǾǳƭƴŜǊŀōƭŜ ŎƘƛƭŘǊen by investing in its diverse system 
ƻŦ ŜŀǊƭȅ ŎŀǊŜ ŀƴŘ ŜŘǳŎŀǘƛƻƴ ŜȄǇŜǊƛŜƴŎŜǎΦ ¢ƘŜ 9ŀǊƭȅ {ǘŀǊǘ !Ŏǘ ό9{!ύ ǎǳǎǘŀƛƴŜŘ ²ŀǎƘƛƴƎǘƻƴΩǎ vǳŀlity Rating and Improvement System, Early Achievers, which defines 
quality care, supports programs with quality improvement awards and incentives, and holds them accountable to deliver on their commitment to providing high-
quality care. All programs who support children on state subsidy must participate and be rated at quality.  
Even with financial support and policies in place that require participation in Early Achievers, those supports do little to address the systemic problems created by 
low wages, high turnover, and other factors influencing the supply and retention of ECE teachers.  Throughout the state Washington is experiencing an increase in 
demand for ECE educators. This includes: ECEAP entitlement, which requires Washington to serve all eligible children by 2022, requiring over 700 new ECE teachers 
ǘƻ ǎǘŀŦŦ ǘƘƻǎŜ ŎƭŀǎǎǊƻƻƳǎΤ ²ŀǎƘƛƴƎǘƻƴΩǎ Ŧǳƭƭ-day kindergarten requirement has increased the demand of teachers with ECE endorsements; and the expansion of 
Head Start programs has further drained the pool. In order for programs to attract and retain qualified staff, programs will need to provide wages that are more 
comparable to K-12 teachers.       
{ǘŀǊǘƛƴƎ ƛƴ ǘƘŜ ǎǳƳƳŜǊ ƻŦ нлмсΣ ǘƘŜ bŀǘƛƻƴŀƭ DƻǾŜǊƴƻǊΩǎ !ǎǎƻŎƛŀǘƛƻƴ ƻŦŦŜǊŜŘ ǘŜŎƘƴƛŎŀƭ ǎǳǇǇƻǊǘ ŦƻǊ ǎŜǾŜǊŀƭ ǎǘates who wanted to develop plans to better support 
their ECE workforce. Under the leadership of Governor Jay Inslee and the Department of Early Learning a group of stakeholders has identified ECE teacher 
compensation as the primary barrier to workforce development, set forth a goal, and outlined first steps of a plan.   
 
The Goal 

Washington has qualified, diverse and competitively compensated educators across all early learning settings to help children reach their potential and 
to eliminate race and income as predictors of school readiness. 

 
The Plan 

¶ Develop and implement a compensation strategic plan. The newly formed Washington ECE Workforce Council will work with DEL to develop a long-term 

plan to address the issue of inadequate compensation.  It is expected the strategic plan would reflect current data, creative funding streams, public 

feedback, and recognized best practices.   

¶ Design and release a public awareness campaign regarding compensation. The campaign is intended to increase awareness regarding the harm caused by 

inadequate compensation in ECE, but also serve as a mechanism to solicit feedback from the ECE field in order to coalesce around a common understanding 

of ECE teacher compensation.  

¶ Identify and evaluate funding streams to improve compensation. ¢ƘŜ ǎǘŀǘŜ ǿƛƭƭ ŎƻƴǎƛŘŜǊ ƻǳǊ ǎǘŀǘŜΩǎ ƻǿƴ ŜȄǇŜǊƛŜƴŎŜǎ ŀƴŘ ǊŜǎŜŀǊŎƘ ŀǎ ǿŜƭƭ ŀǎ ƛƴŦƻǊƳŀǘƛƻƴ 

from other states regarding funding streams for early learning compensation. This includes wage initiatives, tax credits/breaks and scholarship models. 

Preliminary discussions with stakeholders to analyze existing resources within Washington have been held and are ongoing. 

¶ Document new learning grounded in research and dataΥ ¢ƘŜ ǇǊƻƧŜŎǘ ǘŜŀƳ Ƙŀǎ ǿƻǊƪŜŘ ǿƛǘƘ ǘƘŜ bŀǘƛƻƴŀƭ DƻǾŜǊƴƻǊΩǎ !ǎǎƻŎƛŀǘƛƻƴΣ ǘƘŜ /ŜƴǘŜǊ ŦƻǊ ǘƘŜ Study 

of Child Care Employment, the National Academy of Medicine and other national leaders to better understand where the ECE field is nationally as 

ŎƻƳǇŀǊŜŘ ǘƻ ²!Ωǎ 9/9 educators and the overall impacts on child development and workforce stability. Questions that are still outstanding include: What is 

the cost of quality? What is the disparity between the cost of providing high quality care where qualified teachers are fairly compensated, and the rates that 

are provided to programs? Is progress being made in recruiting and retaining a qualified, diverse, and competitively compensated workforce across all 

settings?    
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2.2 Teachers ς 2.2.-2  Preparation 

Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 

 Licensed Exempt 

2.2.-2A          State has developed clear, research-based core competencies for pre-k teachers. These competencies include: Y all 
settings 

Y all 
settings 

2.2.-2B          Early childhood development and pedagogy specific to pre-k (adequate to teach the early learning and development standards) Y all 
settings 

Y all 
settings 

2.2.-2C          Knowledge of and strategies for assessment of learning and development of preschoolers Y all 
settings 

Y all 
settings 

2.2.-2D         Cultural competence, knowledge of dual language development and strategies that support the development of children who 
are dual language learners 

Y all 
settings 

Y all 
settings 

2.2.-2E          Knowledge of strategies that support the learning and development of children with special needs in inclusive settings. Y all 
settings 

Y all 
settings 

State licensure or credential standards for early childhood teachers (e.g., 0-5, 0-8, P-3
rd

): 
2.2.-2F          Are aligned with core competencies 

Y some 
settings 

Y some 
settings 

2.2.-2G         Require student-teaching experiences and practicum experience with 3 and/or 4 year olds-  Y some 
settings 

Y some 
settings 

2.2.-2H         Require a competency-based assessment-  Y some 
settings 

Y some 
settings 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
 
2.2.2A-2.2.2E, The Washington State Early Learning and Developmental guidelines are posted on the DEL website and can be found here. While the Core 
Competencies for Early Care and Education Professionals which can be found here. Contractors are responsible for ensuring the following requirements are met: 
 
E-1 Early Childhood Education Service Delivery 
Contractors must use an early learning framework to plan developmentally appropriate early childhood education. This framework informs the environment, daily 
routine, curriculum, adult-child interactions, guidance, screening and referral, assessment and individualization, and parent-teacher conferences.  
 
2.2.-2F-H, Yes, due to stackable certificates and ECEAP education requirements. See ECEAP Standards C-6- Lead Teacher and C-7 Assistant Teacher. 
 
2.2.2G, The range for student teaching can be outside of the age of 3-4 year olds. Depending on the completed qualification for the professional, a teacher with a K-
8 teaching certificate may have completed a student teaching experience anywhere from birth through grade 8; ƛǘ ƛǎƴΩǘ ŀ ǊŜǉǳƛǊŜƳŜƴǘ ŦƻǊ ŀ ǘŜŀŎƘŜǊ ǿƛǘƘ ǘŜŀŎƘŜǊ 
certification in K-8 to complete student teaching with the younger ages. When a teacher has an ECE degree, the field experience is birth through age 5. 
 
2.2.2H, Course level assessments is yes across the board, but not for a cumulative assessment for non-certification 

 

2.2. Teachers ς 2.2.-3  Workforce Development Strategies 

https://www.del.wa.gov/helpful-resources/washington-state-early-learning-and-developmental-guidelines
https://del.wa.gov/sites/default/files/public/WA_Core_Competencies_ECEP.pdf
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Indicators Policy or Support in 
place? 
Y all settings/ Y 
some settings/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

2.2.-3A          If degree and credential requirements specified above are not yet in place for teachers and teacher 
assistants and/or if implementation in the field is mixed or weak, State has put in place policies and resources that 
support current early childhood teachers (and assistants) to attain these degrees and ECE credentials (e.g., 
scholarships, cohort models, counselors).  

Y some 
settings 

Y some 
settings 

Mixed Mixed 

State has programs, incentives and resources in place to support candidates seeking:  
2.2.-3B          Early childhood DLL (e.g. TEACH scholarships, cohort models, etc.)-  

N N Weak Weak 

2.2.-3C          Early childhood special education endorsements/credentials (e.g. TEACH scholarships, cohort models, 

etc.) 

Y all 
settings 

Y all 
settings 

Mixed Strong 

2.2.-3D         State has specific strategies for attracting, supporting and retaining diverse workforce 
 
 

N N Weak Weak 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
2.2.3A, Teachers and teacher assistants who work in Early Achievers programs have access to scholarship opportunities and Washington has certificate programs 
called the Stackable Certificates that support teachers to pursue a career pathway that is progressive and portable. The stackable certificate programs are available 
in three different languages and offered both online and in-person at all community and technical colleges in Washington. Current efforts are going towards 
increasing the guaranteed transfer of Associates degrees and BA and BAS programs in ECE around the state. We rated implementation as weak for this answer since 
some teachers and assistants access this while others do not. 59[Ωǎ Ǝƻŀƭ ƛǎ ǘƻ ƘŀǾŜ ƳƻǊŜ ǊŜǎƻǳǊŎŜǎ ŀƴŘ ǎǳǇǇƻǊǘǎ ŀǾŀƛƭŀōƭŜ ǘƻ ǘŜŀchers and assistant teachers than is 
currently available. 
  

2.2.3B 
CƻǊ 5[[Σ 9/9 ŎƻǳǊǎŜǿƻǊƪ Ŏƻƴǘŀƛƴǎ ƛƴŦƻǊƳŀǘƛƻƴ ŀōƻǳǘ ǎŜǊǾƛƴƎ 5[[Σ ōǳǘ ǘƘŜǊŜ ƛǎƴΩǘ ŀ ǊŜŎƻƎƴƛȊŜŘ 5[[ ŎŜǊǘƛŦƛŎŀǘŜκŘŜƎǊŜŜΦ There are incentives available through Early 
Achievers scholarships for completion of educational milestones. If an ECEAP teacher is certificated they can get an endorsement in English Language Learner or 
Bilingual.  
 
2.2.3C 
For Special Education endorsements, DEL provides education awards for completed ECE SpEd endorsements on a K-8 teaching certificate, scholarships are available 
for programs of study that may lead into this pathway. 
 
2.2.3D 
While we rate this area as weak, DEL is working with the Workforce Council to identify workforce need, and specific strategies.  Current efforts include providing 
targeted scholarship funding to communities with diverse workforce needs. This has resulted in our higher education partners offering cohort learning opportunities 
in Spanish and Somali. Sometimes the majority of participants attending these cohort trainings are from Head Start or ECEAP communities.  
 
Early Achievers Educational Scholarships are available for Early Achievers participants. (See summary here.) We are starting to direct funds to areas with increased 
needs. In addition, DEL offers reimbursement for training taken from Washington state-approved trainers. Professionals who work in DEL-licensed or -certified child 

https://del.wa.gov/sites/default/files/public/ProfessionalDevelopment/FY2017_ScholarshipSummary.pdf
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care facilities and have confirmed or verified their employment record can access reimbursement through their MERIT professional record. (Information can be 
found here.) Despite these efforts DEL is aware that more needs to be developed in this area to fully meet what is intended in this question. 
 

2.3. Professional Development Providers - 2.3.-1 Qualifications (including trainers, coaches, and other PD providers for teachers and leaders) ς  

Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 

 Licensed Exempt 

State specifies evidence-based core competencies or standards of professional practice for: 
2.3.-1A          Trainers 

Y all 
settings 

Y all 
settings 

2.3.-1B          Coaches Y all 
settings 

Y all 
settings 

2.3.-1C          Other professional development providers Y some 
settings 

Y some 
settings 

State has a credential(s)/certification(s)/system of recognition for: 
2.3.-1D         Trainers 

Y all 
settings 

Y all 
settings 

2.3.-1E          Coaches Y some 
settings 

Y some 
settings 

2.3.-1F          Other professional development providers  N N 

 
 

Description of current policies (reference to laws/regulations/policies or other evidence): 
 
2.3.-1A. State-Approved Trainers ŎƻƳǇƭŜǘŜ ŀƴ ŀǇǇƭƛŎŀǘƛƻƴ ǇǊƻŎŜǎǎ ǿƛǘƘ ǘƘŜ ǎǘŀǘŜ ŀƴŘ ŀŘƘŜǊŜ ǘƻ ǘƘŜ ǎǘŀǘŜΩǎ ǘǊŀƛƴŜǊ ŎƻƳǇŜǘŜƴŎƛŜǎΣ ǘǊŀƛƴŜǊ ŀǎǎǳǊŀƴŎŜǎΣ ǇǊƻŦŜǎǎƛƻƴal 
development support documents such as the core competencies and early learning guidelines.  All trainers are part of a quality assurance program that completes 
random observations to provide observation, feedback and professional development planning. WashinƎǘƻƴΩǎ ǘǊainer competencies can be found here. 
 
2.3.1B. All Coaches refer to the Relationship Based Professional Development competencies. Early Achievers coaches are guided by the Early Achievers Coaching 
Framework can be found here. 
 
2.3-1C. See Relationship-Based Professional Development Competencies (see above) and Professional Development Culturally Responsive Guidelines (found here). 
For ECEAP there is a requirement for a Mental Health Consultant who must be licensed, agency affiliated, certified or credentialed. This means that they must have a 
ƳƛƴƛƳǳƳ ƻŦ ŀ aŀǎǘŜǊΩǎ ƭŜvel education. As part of the licensing and credentialing processes they also have ongoing educational requirements every 2-3 years. 
Additionally, the Health Consultant role Ƴǳǎǘ ōŜ ŀ ƭƛŎŜƴǎŜŘ ƳŜŘƛŎŀƭ ǇǊƻǾƛŘŜǊ ƻǊ ƘŀǾŜ ŀ ǊŜƭŀǘŜŘ ōŀŎƘŜƭƻǊΩǎ ŘŜƎǊŜŜΦ ¢ƘŜǊŜ ŀǊŜ also ongoing educational requirements if 
they are licensed. These are just two examples of roles that are required and that may not be designated in the role of trainer or coach. Other professional 
development providers must meet the training requirements in the MERIT system that trainer and coaches must meet.   
 
2.3.- 1D.  All individual who provide EL training in the state abide by the trainer approval process. The only time they vary from this is if they work for higher 
education Trainers must meet qualifications in education and experience as well as demonstrate competency to become a state-approved trainer, this is not 
provided as a credential, it is provided as an approval process for state-approved trainers. In Washington, trainers are approved by the Trainer Approval Board who 
provides recommendations to DEL. The link to the manual with applications and scoring rubrics can be found here. 
 

https://del.wa.gov/sites/default/files/public/Training%20Reimbursement%202016.pdf
https://del.wa.gov/Professional/approval
https://del.wa.gov/professional-development-2
https://del.wa.gov/professional-development-1
https://del.wa.gov/Professional/approval
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2.3-1E. Washington has a new coach certification through CQEL at the University of Washington, however, not all coaches participate. An overview of the coaching 
certificate is below: 

¶ Studies have shown that top-quality instruction and caregiving from an early age Ŏŀƴ ƳŀƪŜ ŀ ƳŀƧƻǊ ŘƛŦŦŜǊŜƴŎŜ ƛƴ ŎƘƛƭŘǊŜƴΩǎ ǎǳōǎŜǉǳŜƴǘ ŜŘǳŎŀǘƛƻƴŀƭ 
achievement and well-being. Highly trained early childhood and expanded learning opportunities coaches are a crucial part of this effort. 

Lƴ ǘƘƛǎ ŎŜǊǘƛŦƛŎŀǘŜ ǇǊƻƎǊŀƳΣ ǿŜΩƭƭ ŜȄŀƳƛƴŜ ǘƘŜ ƎǳƛŘƛng principles and key skills of practice-based coaching in early childhood, school age and youth settings. 
¸ƻǳΩƭƭ ŘŜŜǇŜƴ ȅƻǳǊ ǳƴŘŜǊǎǘŀƴŘƛƴƎ ƻŦ ŦƻǳƴŘŀǘƛƻƴŀƭ ŎƻŀŎƘƛƴƎ ǇǊŀŎǘƛŎŜǎ ǘƘŀǘ ǇǊƻƳƻǘŜ ŜƴƎŀƎƛƴƎ ƛƴǘŜǊŀŎǘƛƻƴǎ ŀƴŘ ǇƻǎƛǘƛǾŜ ōŜƘŀǾƛƻǊ support through culturally 
responsive shared goals, action plans, focused observation, reflection and feedback. Help boost the quality of early childhood and after-school program 
instruction and care with proven strategies and techniques. 

2.3-1F Other PD providers meet requirements (which is part of 2.31c). We have credentials under development for other areas, but they are not rolled out yet. 
 
Threats to existing strong policies: 
¶ Potential decrease in funding for scholarships and coaching. 

¶ Time, capacity and funding are threats to implementing these policies. Over the years requirements have increased without an increase in administrative rates 

at the DEL office or in funding for slots per child. Without increased funding, contractors are unable to hire additional or simply retain staff  to implement 

quality initiative work or sustain programming. This contributes to staff turnover and increased frustration on the part of ECEAP directors.  As a result, this 

ƛƳǇŀŎǘǎ 59[Ωǎ ability to move the needle on quality around workforce strategies and facility expansion policies and needed structures, for example.  

¶ There is a chicken and egg issue with low demand from students wanting to enter the field and insufficient space in higher education institutions to train early 

childhood professionals.  

¶ Low compensation is a challenge for attracting people to the field and to retaining qualified staff.  

¶ Educational requirements will threaten ability of some existing teachers to continue which will exacerbate the current teacher shortage as ECEAP expands.  

¶ Impacts of requirements on the demographics of direct service staff in the field.  Such as, with competency based assessments, if we want to have a qualified 

and diverse workforce who represent the racial and ethnic backgrounds of families served. How are we creating pathways for them to get there with quality 

requirements? 

Challenges and opportunities to improve these policies: 
Instructional Leadership 

¶ The coach role fills a part of the instructional leadership role but not all of it. The role of providing overall organizational coherence/focus and facilitating the 

conditions for teachers to provide high quality instruction is beyond the scope of most coaches. This aspect of instructional leadership is more at the program 

management level, particularly those who are external to the individual program. A coach supports implementation of high qualƛǘȅ ƛƴǎǘǊǳŎǘƛƻƴ ōǳǘ ŘƻŜǎƴΩǘ ǎŜǘ 

the conditions for it unless they are also a high level manager.  

¶ At the state-level, Washington does not yet focus on competencies, roles and preparation for instructional leaders. This is an area of interest going forward. 

However, it will be a complex task since DEL will want to keep flexibility in requirements for contractors.  It would also vary significantly based on contractor 

size.  

¶ The ability to start from scratch and build a strong set of instructional leader competencies, roles, preparation pathways, and ways to make instructional 

leadership fit into our mixed delivery system will be a major opportunity and a major endeavor.  

Teachers 

¶ There are both challenges and opportunities with the possibility of moving to BA requirements for lead teachers. Challenges include a loss of teacher diversity 

and inadequate supply of qualified teachers. Opportunities include the possibility of increasing the effectiveness of the workforce. This could only work with 
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very intentional and robust pathways (with strong emphasis on cultural and linguistic responsiveness) and support for teachers to obtain degrees. The 

effectiveness of the BA teachers would also be dependent upon the extent to which BA programs are effectively preparing teachers.  

¶ Moving to BA degrees would have major fiscal implications. It cannot be done within existing resources and securing slot rates for this could prove challenging.  

¶ Compensation parity would go a long way toward attracting and retaining quality staff. This is an important issue for us to focus on. At the same time it has huge 

resource implications. It is likely to be difficult to make the case as it correlates to adults as opposed to just increasing the number of kids served.  

¶ Requiring contractors to provide benefits poses opportunity in that it would improve quality via improving teacher well-being and retention but implementation 

seems challenging. Aside from overall fiscal implications (i.e. we have to pay for it) seems like it would hit differently sized contractors very differently.  

¶ Item 2.2-о5 ά{ǘŀǘŜ Ƙŀǎ ǎǇŜŎƛŦƛŎ ǎǘǊŀǘŜƎƛŜǎ ŦƻǊ ŀǘǘǊŀŎǘƛƴƎΣ ǎǳǇǇƻǊǘƛƴƎ ŀƴŘ ǊŜǘŀƛƴƛƴƎ ŀ ŘƛǾŜǊǎŜ ǿƻǊƪŦƻǊŎŜέ ǎŜŜƳǎ ƭƛƪŜ it may be an area for policy improvement.  

¶ Threats to sustained opportunities for teachers when scholarship and other opportunities are not funded by the state legislature 

¶ Early learning as a desirable field of work-implementing strategies around this. Subsidy system does not support long term economic growth of the field 

Other 

¶ Standards alignment and revised WAC will allow for increasing consistency across the professional development system, aligning best practice across programs 

Challenges and opportunities to improve implementation: 
¶ The Survey of ECEAP Directors showed that they are thinking about instructional leadership as all 20 named positions that serve as instructional leaders. All but 

one of the 20 directors who responded noted that multiple professionals serve as instructional leaders for their program suggesting that we will need to 

consider coordination among instructional leaders and guidance for professionals serving in multiple core roles, as well as ways to provide instructional 

leadership in family child care homes.  

¶ Increased funding for more reflective professional development and scholarships, both of which are known to have stronger sustainable impacts on adult 

learning; alignment of system with coaching and training competencies Provide more scholarships and opportunities for students to access peer mentorship and 

coaching practices. 

Considerations for scale/expansion: 
¶ We will need to build the capacity/funding to hire and retain instructional leaders and qualified teaching staff. 
¶ Washington is committed to a mixed delivery system, so we will need to consider approaches that work for an array of settings including, center based and 

family child care homes, schools and private preschool programs and contractors of varying sizes.  
¶ Alignment of system with coaching and training competencies; increase professional development delivery with relationship based PD, continue to develop the 

diverse field that offers professional development and move forward with professional development progressions for both education and in-service training. 
 
 
 
 

Brief Explanation of Ratings (see user guide for more detail) 
Policy in Place? 
Yes all settings- This means that the policy is in place (i.e. state mandates or requires the standard or practice) for all applicable state pre-k programs for 3- and 4- 
year-olds, whether they are in school-based or private center-ōŀǎŜŘ ǎŜǘǘƛƴƎǎΦ wŜŦŜǊ ǘƻ ǘƘŜ ǇƻƭƛŎȅ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ 
Yes some settings- This means the policy is in place (i.e. state mandates or requires the standard or practice) for some pre-k programs. It may be for just school-
based but not private center-ōŀǎŜŘ ǇǊƻƎǊŀƳǎ ƻǊ ǾƛŎŜ ǾŜǊǎŀΦ 9ȄǇƭŀƛƴ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ 
No rec- This means the standard or practice is not required of programs by the state, but the state recommends or incentivizes it in some or all settings. Explain in 
ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊŜƴǘ ǇƻƭƛŎƛŜǎέ ǎǇŀŎŜΦ bƻǘŜΥ ¢Ƙƛǎ ǊŀǘƛƴƎ ƛǎ ƴƻǘ ŀǇǇƭƛŎŀōƭŜ ǘƻ ŜǾŜǊȅ ƛƴŘƛŎŀǘƻǊ ŀƴŘ ǎƻ ǿƛƭƭ ƴƻǘ ŀǇǇŜŀr in each drop down box as a choice. 
No- This means the policy is not in place for state pre-k programs.  

3. Teaching and Learning 
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Implementation in the field? 
Strong- This means the requirement or standard is met in a strong majority of programs (approximately 66% or higher).   
Mixed- This means the requirement or standard is met in some programs but not a strong majority (approximately 33%-66%).     
Weak- This means the requirement or standard is met in few programs (approximately 33% or less).   
5ƻƴΩǘ Yƴƻǿ- This may be a temporary rating when the information is not available at the state level, until more information can be gathered from stakeholders. Or 
ǘƘƛǎ Ƴŀȅ ǊŜƳŀƛƴ ǘƘŜ ǊŀǘƛƴƎΣ ǿƘŜƴ ŜǾŜƴ ǎǘŀƪŜƘƻƭŘŜǊǎ ƛƴ ǘƘŜ ŦƛŜƭŘ ŎŀƴΩǘ ǊŜǇƻǊǘ ƻƴ ǘƘŜ ǎǘǊŜƴƎǘƘ ƻŦ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ ƛƴŘƛŎŀǘor with any confidence. 
   
Notes for WA team: 

Please rate the policies and implementation for ECEAP center and school based pre-k settings.  Use the 2 columns to rate licensed and unlicensed ECEAP settings 
separately.  Do not consider family child care in your ratings of the indicators.  Rather describe the policies that apply to the family childcare setting related to the 
category (e.g. Group size/ratio, Curriculum, etc.) as well as the strength of implementation in the description sections below the rating tables.  Column for licensed 
settings refers ǘƻ Χ !ǇǇƭƛŎŀōƭŜ ǇƻƭƛŎƛŜǎ ƛƴŎƭǳŘŜΥ  [ƛŎŜƴǎƛƴƎ ǊŜƎǳƭŀǘƛƻƴǎΣ 9/9!t ŎƻƴǘǊŀŎǘΣ vwL{ ǎǘŀƴŘŀǊŘǎΦ /ƻƭǳƳƴ ŦƻǊ ǳƴƭƛŎŜƴǎŜŘ ǎŜǘǘƛƴƎǎ ǊŜŦŜǊǎ ǘƻ Χ !ǇǇƭƛŎŀōƭŜ ǇƻƭƛŎƛŜǎ 
include:  ECEAP contract. 

 
Ratings and Description: 
 

3.6. Learning and Development Standards 

Indicators 
 
 

Policy in place? 
Y all settings/ Y 
some settings /N 

Implementation 
in the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt 

3.1.-1            State has developed comprehensive learning and development standards for pre-k.   Y all settings Strong 

3.1.-2            Learning and development standards include indicators unique to DLLs and guidelines incorporate 

considerations for dual language learners (DLLs) across all domains  

N Weak 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
3.1.1, See the Washington State Early Learning and Development Guidelines which can be found here.   
 
3.1.2 
Washington State Early Learning and Development Guidelines provide overarching information around DLL and culture, but do not include guidelines. One example 
from the Early Learning Guidelines is below. As you can see they are ideas or suggestions. 

 

https://www.del.wa.gov/helpful-resources/washington-state-early-learning-and-developmental-guidelines
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. 
 

3.2. Curriculum 

Indicators Policy in place? 
Y all settings/ Y 
some settings /N 
rec/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩt know 
 

 Licensed Exempt Licensed Exempt 

3.2.-1            State requires that program implements a curriculum (or curricula).   Y all 
settings 

Y all 
settings 

Strong Strong 

Curriculum (or curricula) is required to be: 
3.2.-2            Aligned with state learning standards for preschool 

Y all 
settings 

Y all 
settings 

Strong Strong 

3.2.-3            Grounded in research  Y all 
settings 

Y all 
settings 

Strong Strong 

3.2.-4            Proven (Has evidence of effectiveness) Y all 
settings 

Y all 
settings 

Strong Strong 

3.2.-5            Culturally and linguistically responsive Y all 
settings 

Y all 
settings 

Strong Strong 

3.2.-6            Supportive of individualized instruction for children with a range of abilities N rec N rec Strong Strong 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
ECEAP has a menu of two research-based curriculum options for contractors to select from: Creative Curriculum and High Scope. The percentage of programs using 
each curriculum is shown below. As of spring 2017, all contractors have access to a 6

th
 edition Creative Curriculum kit or a current High Scope curriculum kit. In the 

2017-18 school year DEL will implement the Alternative Curriculum process. The one to two contractors who select this option will need to use an approved 
research-based curriculum.  
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3.2.1-3.2.5 
CURRICULUM IMPLEMENTATION 
The Contractor must use: 

¶ A DEL approved comprehensive research-based curricula. DEL approved curricula are Creative Curriculum
®
 and HighScope

®
. 

If an ECEAP contractor wishes to use an alternative research-based curriculum they must: 
o /ƻƳǇƭŜǘŜ 59[Ωǎ !ƭǘŜǊƴŀǘƛǾŜ /ǳǊǊƛŎǳƭǳƳ !ǇǇǊƻǾŀƭ CƻǊƳΦ 

¶ The Contractor must ensure: 
Staff supporting teachers implementing Creative Curriculum

® 
(such as ECEAP Early Achievers coaches, directors, coordinators and managers) must attend a Coaching 

to Fidelity training provided by CQEL staff 

¶ The Contractor must ensure ECEAP lead teachers:  
o Participate in the DEL sponsored in-person curriculum training, if DEL provided a free Creative Curriculum

®
 or HighScope

®
 curriculum kit.  

 
Complete a DEL determined digital curriculum resources training, formerly known as the GOLDplus

®
 training, if DEL purchased this add-on feature in GOLD

®
 by 

Teaching Strategies 
 
Below is research information from Teaching Strategies: 

¶ Comparing Child Outcomes: Examining the Impact of The Creative Curriculum® for Preschool (PDF) (see screen page 6 of 12)   
o Study Results and Discussion Results indicated that children in classrooms where teachers used both The Creative Curriculum® for Preschool and 

Teaching Strategies GOLD® scored higher in Language, Cognitive, Literacy, and Mathematics than did children in classrooms where their 
teachers used a different curriculum along with Teaching Strategies GOLD®. These results were statistically significant (p < .001). Effect sizes 
were moderate (Cohen, 1988). These results agree with previous studies examining the effectiveness of The Creative Curriculum® for Preschool. 
The study extends the work of Durham and colleagues (Durham, 2013) by adding a comparison group who did not use The Creative Curriculum® 
for Preschool, thereby strengthening the findings and their inferences for practice. 
 

¶ Linking Curriculum and Assessment: The Creative Curriculum® for Preschool and Teaching Strategies GOLD® (PDF) (see screen page 6 of 8)  
o Findings demonstrate that together, The Creative Curriculum® for Preschool and Teaching StǊŀǘŜƎƛŜǎ Dh[5ϯ ŀǊŜ ǎŜƴǎƛǘƛǾŜ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ƎǊƻǿǘƘ 

and development and children have high learning outcomes for the areas of development and learning. 
o In recent years, many have lamented that inappropriate assessment practices have detrimentally impacted the quality and appropriateness of 

curriculum (Hatch & Benner, 2010; Rose & Rogers, 2012). In contrast, findings from this study imply that The Creative Curriculum® for Preschool 

https://teachingstrategies.com/wp-content/uploads/2017/03/TS-Comparing-Child-Outcomes-2013.pdf
https://teachingstrategies.com/wp-content/uploads/2017/03/Outcomes-Study-Linking-Curriculum-Assessment-2013.pdf
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and its linked assessment, Teaching Strategies GOLD® , can in fact effectively support the development and learning of children from diverse 
backgrounds, produce positive child outcomes, and provide growth for all children. 

 
¶ The Effect of Training and Ongoing Coaching on The Creative Curriculum® Implementation (PDF) (see screen page 11 of 13) 

o Findings from this study produce positive results for teachers implementing The Creative Curriculum® for Preschool, Sixth Edition for the 2015ς
2017 program years in this pilot. CLASS® scores indicate that teachers achieved highest growth in the Instructional Support domain by 
implementing The Creative Curriculum® for Preschool, Sixth Edition. Overall, teachers scored lower ratings in fall 2015 and achieved positive 
growth in both their CLASS® and fidelity scores by spring 2017. Baseline outcomes in the fall indicate that teachers require time to adapt to using 
new curriculum resources in their classrooms. By spring 2017, classroom scores and child outcomes suggest that teachers gained a deeper 
understanding of the implementation process. Child outcomes point to positive growth in all six areas of development and learning. 

 
ECEAP Standard E-4  Curriculum ς Developmentally Appropriate and Culturally Relevant 
Contractors must ensure a developmentally appropriate curriculum emphasizing:  
¶ Active, play-based, multi-sensory learning experiences.  
¶ First-hand exploration and investigation of real-life materials, people, and events. 
¶ Choice, decision-making, and problem-solving.  
¶ ¢ƻǇƛŎǎ ŀƴŘ ƳŀǘŜǊƛŀƭǎ ǊŜƭŀǘŜŘ ǘƻ ŎƘƛƭŘǊŜƴΩǎ ŜƳŜǊƎŜƴǘ ƛƴǘŜǊŜǎǘǎΦ 
¶ Opportunities for children to direct their own learning, minimizing teacher-directed activities.  
 
Contractors must ensure a culturally relevant curriculum that: 
¶ Reflects the cultures of enrolled children.  
¶ Supports ongoing development of each child's home language, while helping each child learn English. 
¶ Includes and demonstrates respect for diverse family structures and cultures. 
¶ Focuses on the daily life of families in the community, rather than only on holidays, celebrations, or people far away.  
 
Contractors must not plan religious activities in the curriculum. This does not preclude children or families from sharing their traditions. 

 
ECEAP Standard E-5   Curriculum Planning 
Contractors must ensure that staff plan early learning experiences and maintain written curriculum plans which describe the activities for each class day. 
 
These written plans must address the following areas of development and learning from the Washington State Early Learning and Development Guidelines: social-
emotional development, physical development, language development, cognitive development including literacy and mathematics.  
  
The planned curriculum must encompass: 
¶ Each component of the daily routine. 
¶ /ƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŀƴŘ ƭŜŀǊƴƛƴƎ Ǝƻŀƭǎ ƛƴŎƭǳŘƛƴƎ LƴŘƛǾƛŘǳŀƭƛȊŜŘ 9ŘǳŎŀǘƛƻƴ tǊƻƎǊŀƳ όL9tύΦ 
¶ Information gained from child observation and assessment (E-11). 
¶ Parent ideas for curriculum. 
 
3.2.6 
ECEAP has a no expulsion requirement for ECEAP contractors, so all are required to work to meet the individual needs of children. As a result, the implementation of 
this is strong across contractors. However, this is an area where we could strengthen our language. Below is the current No Expulsion language: 
 

https://teachingstrategies.com/wp-content/uploads/2017/08/TS-Outcomes-Study-Effect-of-Training-and-Ongoing-Coaching-2017.pdf
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ECEAP Standard E-9  No Expulsion  
Contractors may not expel ECEAP children for behavioral reasons. Contractors must write and implement a policy to address the needs of children with challenging 
behaviors and prohibit expulsion. The policy includes strategies appropriate to the community served and timeframes for implementation. These four topics must be 
addressed: 
¶ Supporting classroom teachers. 
¶ Planning to meet individual needs of child. 
¶ Engaging community resources. 
¶ Choosing an alternative schedule or setting. 
 
Transitions to an alternative setting, planned jointly by staff and parents, are not considered expulsion. Short-term suspension must not be used as punishment, 
tƘƻǳƎƘ ǊŜŎŜƛǾƛƴƎ ǘŜƳǇƻǊŀǊȅ ǎŜǊǾƛŎŜǎ ŀǘ ƘƻƳŜ Ƴŀȅ ōŜ ǇŀǊǘ ƻŦ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǊŀƭ ǎǳǇǇƻǊǘ ǇƭŀƴΦ  
 
If contractors have implemented their usual strategies and the classroom is still unsafe or excessively disrupted, they are encouraged to contact the State ECEAP 
Office for technical assistance. 

 
Below in italicized font is the proposed language which, when finalized, could be implemented in July of 2018. We have adopted language from this self-assessment 
into the second bullet: 
 The planned curriculum must encompass:  

¶ Each component of the daily routine.  

¶ Supports for individualized instruction for children with a range of abilities.  

¶ /ƘƛƭŘǊŜƴΩǎ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ŀƴŘ ƭŜŀǊƴƛƴƎ Ǝƻŀƭǎ ƛƴŎƭǳŘƛƴƎ LƴŘƛǾƛŘǳŀƭƛȊŜŘ 9ŘǳŎŀǘƛƻƴ tƭŀƴǎ όL9tύΦ  

¶ Information gained from child observation and assessment.  

¶ Parent ideas for curriculum.  
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3.3. Developmental Screening and Assessment 

Indicators Policy in place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

3.3.-1            State requires that every child is screened for developmental delays/disabilities.  Y all 
settings 

Y all 
settings 

Strong Strong 

Developmental screening tool(s) is required to be: 
3.3.-2            Comprehensive across developmental domains  

Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-3            Valid, reliable, sensitive, specific N N Strong Strong 

3.3.-4            State requires home language survey to identify dual language learners. Y all 
settings 

Y all 
settings 

Strong Strong 

Developmental screening process: 
3.3.-5            Is conducted annually  

Y all 
settings 

Y all 
settings 

Mixed Mixed 

3.3.-6            Lǎ ŎƻƴŘǳŎǘŜŘ ƛƴ ŎƘƛƭŘΩǎ primary language Y some 
settings 

Y some 
settings 

Mixed Mixed 

3.3.-7            Includes parent input N N Weak Weak 

3.3.-8            Includes informing parents of results Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-9            Includes referrals for further evaluation when indicated Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-10          {ǘŀǘŜ ŜƴǎǳǊŜǎ ǇŀǊŜƴǘǎΩ ŀƴŘ ǘŜŀŎƘŜǊǎΩ ǊŜǉǳŜǎǘǎ ŦƻǊ ŜǾŀƭǳŀǘƛƻƴǎ ƻŦ ŎƘƛƭŘǊŜƴΩǎ ǎǇŜŎƛŀƭ needs are 
responded to and evaluations are completed within federal and state mandated time frames. 

Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-11          CƻǊ Řǳŀƭ ƭŀƴƎǳŀƎŜ ƭŜŀǊƴŜǊǎΣ ŎƘƛƭŘǊŜƴΩǎ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀge skills are assessed prior to placement. N N Weak Weak 

3.3.-12          State requires program to implement system of periodic (3 or more times per year) developmental 
assessment.  

Y all 
settings 

Y all 
settings 

Strong Strong 

Child assessment tool(s) is required to be: 
3.3.-13          Valid and reliable 

Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-14         Inclusive of both cognitive and social-emotional learning and development domains Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-15          Aligned with early learning and development standards  Y all 
settings 

Y all 
settings 

Strong Strong 

3.3.-16          Aligned with curriculum Y all 
settings 

Y all 
settings 

Strong Strong 

For dual language learners, state requires: 
3.3.-17          The assessment of progress in home language development  if home language is a language of 

instruction and/or if home language is language of the majority of students in the program 

N N Weak Weak 

3.3.-18          The assessment of progress in English language acquisition N N Weak Weak 

Child assessment results are required to be used to inform: Y all Y all Strong Strong 
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3.3. Developmental Screening and Assessment 

3.3.-19          Instruction settings settings 

3.3.-20          Professional learning and continuous improvement Y all 
settings 

Y all 
settings 

Strong Strong 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
 

3.3.1-3.3.16 
ECEAP Standard E-10 Screening and Referrals  
Contractors must conduct developmental screenings to identify children who may need further evaluation. Screening must include speech/language, social-
emotional, physical/motor, and cognitive development. Screening tools must be responsive and sensitive to the cultural and linguistic needs of each child and family 
and administered only with parent consent. 
 
Contractors must document: 

¶ 5ŜǾŜƭƻǇƳŜƴǘŀƭ ǎŎǊŜŜƴƛƴƎ ƻŦ ŜŀŎƘ ŎƘƛƭŘ ǿƛǘƘƛƴ фл ŎŀƭŜƴŘŀǊ Řŀȅǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ŦƛǊǎǘ Řŀȅ ƻŦ ŎƭŀǎǎΦ  (Please note that in the Standard revision work that is currently 
ƻŎŎǳǊǊƛƴƎ ǘƘƛǎ ǎŎǊŜŜƴƛƴƎ ŘŀǘŜ ƛǎ ŎƘŀƴƎƛƴƎ ǘƻ пр ŎŀƭŜƴŘŀǊ Řŀȅǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ŦƛǊǎǘ Řŀȅ ƻŦ ŎƭŀǎǎύΦ 

¶ Referrals for further assessment, if needed, based on screening, observation, and/or parent concerns.  
¶ Follow up with parents to ensure that referred children receive needed developmental services.  

 
If a child is identified as having special needs, contractors must work with the Local Education Agency (LEA) to develop an Individualized Education Program (IEP) 
that identifies and plans for needed services. 
 
E-11 Observation, Assessment, and Individualization 
Contractors must ensure teaching staff: 

¶ Use Teaching Strategies GOLD® Online for their child assessment tool. Staff must enter and maintain accurate information in GOLD®. 
o Rate all objectives within the following areas of GOLD®: Social-Emotional, Physical, Language, Cognitive, Literacy and Mathematics three times each 

year, according to the schedule in the ECEAP Contract. 
o Complete the Home LangǳŀƎŜ {ǳǊǾŜȅ ƻƴ ŀƭƭ 9/9!t ŎƘƛƭŘǊŜƴΣ ŀƴŘ ŀǎǎŜǎǎƛƴƎ ǘƘŜ ŎƘƛƭŘΩǎ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ ŀŎǉǳƛǎƛǘƛƻƴΣ ƛŦ ƛƴŘƛŎŀǘŜŘΣ ǳǎƛƴƎ Dh[5ϯ ƻōƧŜŎǘƛǾes 

37-38. 
¶ Use observation and assessment information to plan individualized curriculum and guidance. 

 
USE OF GOLD

®
 BY TEACHING STRATEGIES  

1.1. The Contractor must: 

¶ Use GOLD
®
 by Teaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Standards E-11. 

¶ Participate in the ELMS to GOLD
®
 data feed which loads ECEAP site, class, teacher and child data into GOLD

®
 and archives exited ECEAP children 

automatically. This includes all ECEAP subcontractors. 

¶ Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and program planning. 
1.2. ECEAP lead teachers must: 

¶ Enter objective observations notes for individual children throughout the school year. 

¶ Rate all Social-Emotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the checkpoint due dates in 
Exhibit D: Deliverables Calendar, for all children attending class for a minimum of two weeks prior to the checkpoint,  

¶ By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, assess their English language 
acquisition using GOLD

®
 objectives 37-38. 
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¶ Complete in-person or online training to use GOLD
®
 by Teaching Strategies within six months of hire.  

¶ Obtain interrater reliability certification for GOLD
®
 by Teaching Strategies within six months of hire and every three years thereafter.  

 
ECEAP Standard E-12 Parent-Teacher Conferences  
¢ƘŜ ǘŜŀŎƘŜǊ Ƴǳǎǘ ƳŜŜǘ ǿƛǘƘ ŜŀŎƘ ŎƘƛƭŘΩǎ ǇŀǊŜƴǘόǎύ ŀ ƳƛƴƛƳǳƳ ƻŦ ǘƘǊŜŜ ƘƻǳǊǎ ǇŜǊ ǎŎƘƻƻƭ ȅŜŀǊΦ /ƻƴŦŜǊŜƴŎŜǎ Ƴŀȅ ƻŎŎǳǊ ƛƴ ǘƘŜ ƘƻƳŜ, school, or other 
location convenient to the parent. Conferences must be in person, except phone contact may be used on a limited basis if a parent is unable to meet 
face-to-face. During conferences, teachers: 
¶ [ŜŀǊƴ ŀōƻǳǘ ǘƘŜ ŦŀƳƛƭȅΩǎ ŎǳƭǘǳǊŜ ŀƴŘ ƭŀƴƎǳŀƎŜΦ 
¶ 5ƛǎŎǳǎǎ ǇŀǊŜƴǘ ŀƴŘ ǘŜŀŎƘŜǊ ƻōǎŜǊǾŀǘƛƻƴǎ ƻŦ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ŀƴŘ ǇǊƻƎǊŜǎǎΦ 
¶ Share screening and assessment results.  
¶ Obtain parent input for program and curriculum planning. 
¶ Jointly plan goals for the child. 

 
Below in italics is the proposed Standards language around parent-teacher conferences which, when finalized, could be implemented in July of 2018. These updated 
requirements now include more opportunities and directives for parent input. Additionally screening will need to be valid, reliable and sensitive. 
During each conference, teachers partner with parents to: 

a) [ŜŀǊƴ ŀōƻǳǘ ǘƘŜ ŎƘƛƭŘΩǎ ŦŀƳƛƭȅΣ ŎǳƭǘǳǊŜΣ ŀƴŘ ƭŀƴƎǳŀƎŜΦ 

b) IŜŀǊ ǇŀǊŜƴǘΩǎ ƻōǎŜǊǾŀǘƛƻƴǎ ƻŦ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ǎƪƛƭƭǎΣ ƛƴǘŜǊŜǎǘǎΣ ƴŜŜŘǎΣ ŀƴŘ ƎƻŀƭǎΦ    

c) DŀǘƘŜǊ ǇŀǊŜƴǘΩǎ ǎǳƎƎŜǎǘƛƻƴǎ ŦƻǊ Ŏƭŀǎǎ ŀŎǘƛǾƛǘƛŜǎ ŀƴŘ ǿŀȅǎ ǘƘŜƛǊ ŦŀƳƛƭȅ ŎǳƭǘǳǊŜ Ŏŀƴ ōŜ ƛƴŎƭǳŘŜŘ ƛƴ ǘƘŜ ŎƭŀǎǎǊƻƻƳ ŀƴŘ ŎǳǊǊƛŎǳƭǳm.   

d) Agree on at least one educational or developmental goal for the child  

e) Review and update goals set at earlier conferences. 

During conferences, teachers also share: 
a) ¢ƘŜƛǊ ƻōǎŜǊǾŀǘƛƻƴǎ ƻŦ ǘƘŜ ŎƘƛƭŘΩǎ ǎƪƛƭƭǎΣ ƛƴǘŜǊŜǎǘǎ ŀƴŘ ŘŜǾŜƭƻǇƳŜƴǘΦ   

b) Screening results and assessment data. 

c) ¢ƘŜ ŎƘƛƭŘΩǎ ǇǊƻƎǊŜǎǎ ǘƻǿŀǊŘ ƳŜŜǘƛƴƎ ǘƘŜƛǊ ƎƻŀƭόǎύΦ  

d) Information on school readiness.  

Teachers must document in ELMS:  
a) Date, location, and duration of each parent- teacher conference.  

b) Topics covered in parent-teacher conferences. 

c) Summary of discussions from each visit. 

d) Follow-up plans and outcomes. 

e) Follow-up contacts between parents and teachers outside of regular conferences.   
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/ƻƴǘǊŀŎǘƻǊǎ Ƴǳǎǘ ŎƻƴŘǳŎǘ ŀ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǎŎǊŜŜƴƛƴƎ ǿƛǘƘƛƴ пр ŎŀƭŜƴŘŀǊ ŘŀȅǎΣ ŎƻǳƴǘƛƴƎ ŎƘƛƭŘǊŜƴΩǎ ŦƛǊǎǘ Řŀȅ ŀǘǘŜƴŘƛƴƎ Ŏƭŀǎǎ ŀǎ day one. Exception: If a child received a 
development screening within six months prior to starting ECEAP, and the contractor obtains documentation of that screening, the contractor may use the existing 
screening. 

[1]
 

 
The purpose of the developmental screening is to identify children who may need further evaluation or referral for special services.  
The developmental screening tool must: 

a) Be valid and reliable  

b) Be sensitive to the cultural and linguistic needs of enrolled children and families  

c) Screen speech/language, social-emotional, physical/motor, and cognitive development. 

The developmental screening must be administered:  
a) With parent consent and collaboration 

b) By qualified and trained staff  

c) Lƴ ŀ ŎƘƛƭŘΩǎ ƘƻƳŜ ƭŀƴƎǳŀƎŜ ǿƘŜƴ ǇƻǎǎƛōƭŜ ōȅ ǉǳŀƭƛŦƛŜŘ ōƛƭƛƴƎǳŀƭ ǎǘŀŦŦΣ ƻǊ ǘƘǊƻǳƎƘ ŀƴ ƛƴǘŜǊǇǊŜǘŜǊ ǘƻƎŜǘƘŜǊ ǿƛǘƘ qualified staff. [2] 

After completing the screening, staff must score the tool. If any child scores as needing further evaluation, staff must: 
a) Refer the parent to the local education agency (LEA) for further evaluation 

b) Ensure the child received the needed evaluations and any related services, while respecting parent choice 

c) Partner with the LEA to ensure evaluation results meet federal and state timelines[3] 

Description of implementation in the field/Explanation of ratings above: 
Potential contractors describe their developmental screening tools and process in the Request for Application that they complete to be considered an ECEAP 
contractor. Once slots are awarded to a contractor development screenings and assessments are all monitored regularly throughout the year through desk 
monitoring completed by the ECEAP data team. Pre-K Specialist staff then follow-up monthly with contractors when meeting with them on monthly contractors calls 
to ensure follow-up and compliance is occurring. TSG is a valid and reliable tool. DEL selected TSG as the required assessment tool because it aligned with the Early 
Learning Standards. Almost all sites use Creative Curriculum so the assessment aligns with this curriculum and with High Scope.  
 
Notes: 
3.3.3 ςDEL does not specify requirements for screening tools. However, we do know what screening tools contractors are using. We also monitor whether or not the 
child is at age level, the needed referral, if the referral occurred and the resolution of this referral. See visuals below. 
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3.3.5 Although contractors are not required to conduct annual developmental screenings, they are required to assess children three times per year using the TSG 
ŀǎǎŜǎǎƳŜƴǘΦ ¢ƘǊƻǳƎƘ ƻƴƎƻƛƴƎ ƻōǎŜǊǾŀǘƛƻƴǎ ŎƭŀǎǎǊƻƻƳ ǘŜŀŎƘŜǊǎ ƪŜŜǇ ǘǊŀŎƪ ǘƻ ŀ ŎƘƛƭŘΩǎ ŘŜǾŜƭƻǇƳŜƴǘ ǘƘǊƻǳƎhout the year. Assessment results are part of what 
teachers share with school district staff when they refer a child to be evaluated for a developmental delay.   

 
3.3.12 Assessment checkpoint dues dates are November 15

th
, February 28th, May 30

th
 and August 31

st
 (if applicable) 

 

3.3. Inclusion Policies 
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Indicators Policy in place? 
Y all settings/ Y 
some settings/ N rec 
/N 

Implementation in 
the field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

 Licensed Exempt Licensed Exempt 

3.4.-1            State has policies that support, encourage, and/or require high quality inclusion of 
children with special needs 

Y all 
settings 

Y all 
settings 

Strong Strong 

State has policies and procedures to require: 
3.4.-2            Recruitment of children with special needs into the regular state pre-k program 

Y all 
settings 

Y all 
settings 

Strong Strong 

3.4.-3            Enrollment of children with special needs in regular state pre-k classrooms Y all 
settings 

Y all 
settings 

Strong Strong 

3.4.-4            Serving children with special needs in regular state pre-k classrooms in their natural proportion N N Weak Weak 

3.4.-5            Special education and related services to be delivered in regular state preschool program classrooms 
(vs. pull out of classroom for special education services) 

N N Mixed Mixed 

3.4.-6            State has a written vision and plan for early childhood inclusion across early childhood settings-  N N Weak Weak 

3.4.-7            State has set goals for expanding access to inclusive high-quality early learning opportunities and is 
tracking progress in reaching these goals 

N N Weak Weak 

Specific resources and specialized supports (including technical assistance) are provided to programs to: 

3.4.-8            Assist in developing effective inclusive early childhood classrooms  
 

Y all 
settings 

Y all 
settings 

Strong Strong 

3.4.-9            Appropriately support the learning and development of young children with special needs. Y all 
settings 

Y all 
settings 

Strong Strong 

3.4.-10          Financing policies encourage (and do not discourage) implementation of inclusive classrooms, 

including in private settings. Funds across multiple early childhood programs are typically used to support 

inclusion (e.g. IDEA funds with other early childhood funding streams). 

N N Weak Weak 

Description of current policies (reference to laws/regulations/policies or other evidence): 
 
3.4.1-3.4.4 ECEAP policies related to inclusion are below.  
 
ECEAP Standard  B-101 Eligibility for ECEAP Services   
Children are eligible for ECEAP if they are at least three years old, but not yet five years old, by August 31 of the school year, and meet one of the following criteria: 

¶ Returning to the same ECEAP Contractor from the previous school year.  

¶ Qualified by their school district for special education services under RCW 28A.155.020. All children with a school district Individualized Education Program (IEP) 
meet this requirement.  

¶ Receiving Child Protective Services under RCW 26.44.020(3) or Family Assessment Response Services under RCW 26.44.260 

¶ From a family with income at or below 110% of the federal poverty guidelines established by the U. S. Department of Health and Human Services 
(http://aspe.hhs.gov/poverty).   

¶ From a family with income that exceeds 110% of the federal poverty guideline and is impacted by specific developmental or environmental risk factors that are 
linked by research to school performance.  
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Children who are eligible for ECEAP are not automatically enrolled in ECEAP. They must still be prioritized. See ECEAP Standard B-108. Additionally, the six hour 
classroom models struggle to match school district special education services. 
 
ECEAP Standard B-100 Child Recruitment  
Contractors must focus their recruitment efforts to locate age-eligible children: 

¶ Who are homeless. 

¶ In the foster care system. 

¶ In families receiving Child Protective Services under RCW 26.44.020(3) or Family Assessment Response services under RCW 26.44.260. 

¶ With disabilities.  
 
 3.4.5, While this is not a requirement some districts around the state do provide special services to children in an ECEAP classroom. However, we do not currently 
have access to specific numbers around this topic. 
 
 3.4.6, The early learning standards align with the OPSI (K-12) standards 
 
3.4.8-3.4.9 
ECEAP Standard E-9  No Expulsion  
Contractors may not expel ECEAP children for behavioral reasons. Contractors must write and implement a policy to address the needs of children with challenging 
behaviors and prohibit expulsion. The policy includes strategies appropriate to the community served and timeframes for implementation. These four topics must be 
addressed: 

¶ Supporting classroom teachers. 
¶ Planning to meet individual needs of child. 
¶ Engaging community resources. 
¶ Choosing an alternative schedule or setting. 

 
Transitions to an alternative setting, planned jointly by staff and parents, are not considered expulsion. Short-term suspension must not be used as punishment, 
ǘƘƻǳƎƘ ǊŜŎŜƛǾƛƴƎ ǘŜƳǇƻǊŀǊȅ ǎŜǊǾƛŎŜǎ ŀǘ ƘƻƳŜ Ƴŀȅ ōŜ ǇŀǊǘ ƻŦ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǊŀƭ ǎǳǇǇƻǊǘ ǇƭŀƴΦ  
 
If contractors have implemented their usual strategies and the classroom is still unsafe or excessively disrupted, they are encouraged to contact the State ECEAP 
Office for technical assistance. 
 
* In addition, the required role of a Mental Health Specialist supports classroom staff in individualizing for children and maintaining an inclusive classroom setting.  
See role requirements below.  
 
ECEAP Standard C-17 Mental Health Consultant Role 
Contractors must have access to a mental health consultant who is available to: 

¶ Observe and/or screen children regarding behavior, emotional needs, and mental health. 
¶ ²ƻǊƪ ŎƻƭƭŀōƻǊŀǘƛǾŜƭȅ ǿƛǘƘ ǇŀǊŜƴǘǎ ǘƻ ŀŘŘǊŜǎǎ ǘƘŜƛǊ ŎƘƛƭŘΩǎ ƳŜƴǘŀƭ ƘŜŀƭǘƘ ƛǎǎǳŜǎΦ 
¶ Consult with staff regarding classroom support and interventions for children.  
¶ Refer children and families to local mental health services. 
¶ Consult with and train staff as needed on topics, such as: 

o Classroom environment, practices, and activities to promote social and emotional development. 
o Early identification of behavioral disorders, atypical behavior, and child abuse. 
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o Specific interventions to address identified behavioral and mental health needs. 
  

ECEAP Standard C-18 Mental Health Consultant Qualifications 
The mental health consultant must meet one of the following qualifications: 

¶ Licensed by the Washington State Department of Health as a mental health counselor, marriage and family therapist, social worker, psychologist, psychiatrist, or 
psychiatric nurse; or 

¶ Approved by the Washington State Department of Health as an agency-ŀŦŦƛƭƛŀǘŜŘ ƻǊ ŎŜǊǘƛŦƛŜŘ ŎƻǳƴǎŜƭƻǊΣ ǿƛǘƘ ŀ ƳŀǎǘŜǊΩǎ ŘŜƎǊŜŜ ƛƴ ŎƻǳƴǎŜƭƛƴƎΣ ǎƻŎƛŀƭ ǿƻǊƪ ƻǊ ǊŜƭŀǘŜŘ 
field; or 

¶ Credentialed by the Washington State Office of the Superintendent of Public Instruction as a school counselor, social worker, or psychologist.  
 
Free internships are offered to all coaches or other support staff with ECEAP contractors around supporting children with challenging behaviors in an inclusive 
environment. This two day internship happens through the Haring Center and is based on the Building Blocks curriculum. The intention of these training is to teach 
staff about how to successfully build and maintain inclusive services for all children. While this is optional, contractors have sent staff to this training over the last 
three years. Once staff have been trained they can consult with the Haring Center around specific issues that arise with children.   Additionally, CQEL provides coach 
consultation around children with specific needs. This resource is available to all coaches and/or coordinator level staff. The numbers of contractors and staff who 
have participated in the internships each year is below: 

¶ 2014-15 
o Number of contractors who participated 8 
o Number of coaches who attended training 11 

¶ 2015-16 
o Number of contractors who participated 25 
o Number of coaches who attended training 53 

¶ 2016-17 
o Number of contractors who participated 21 
o Number of coaches who attended training 43 

 
A total 107 coaches have been trained over the past three years with 37 contractors (unduplicated count) sending staff. Some contractors sent coaches each year. 
17 contractors have not sent a coach to an internship because of lack of space or they signed up staff and then cancelled their coachΩǎ ǇŀǊǘƛŎƛǇŀǘƛƻƴΦ Space is limited 
for these internships and the demand is typically higher than capacity allows for. For the 2017-18 school year we will target the 17 remaining contractors and 
encourage attendance so that we can reach our goal of 100% of contractors attending this training and receiving these resources. 
 
Note: 
The OPSI Website includes the following information: 

Placement Decisions and the Least Restrictive Environment (LRE) 
5ŜŎƛŘƛƴƎ ²ƘŜǊŜ ¸ƻǳǊ {ǘǳŘŜƴǘΩǎ L9t ²ƛƭƭ .Ŝ LƳǇƭŜƳŜƴǘŜŘ 

tƭŀŎŜƳŜƴǘ ŘŜŎƛǎƛƻƴǎ ŀǊŜ ƳŀŘŜ ōȅ ȅƻǳǊ ǎǘǳŘŜƴǘΩǎ L9t ǘŜŀƳ ŀŦǘŜǊ ǘƘŜ L9t Ƙŀǎ ōŜŜƴ ŘŜǾŜƭƻǇŜŘΦ ¢ƘŜ ǘŜǊƳ άǇƭŀŎŜƳŜƴǘέ ƛƴ ǎǇŜŎƛŀƭ ŜŘǳŎŀǘƛƻƴ ŘƻŜǎ ƴƻǘ 
ƴŜŎŜǎǎŀǊƛƭȅ ƳŜŀƴ ǘƘŜ ǇǊŜŎƛǎŜ ǇƘȅǎƛŎŀƭ ōǳƛƭŘƛƴƎ ƻǊ ƭƻŎŀǘƛƻƴ ǿƘŜǊŜ ȅƻǳǊ ǎǘǳŘŜƴǘ ǿƛƭƭ ōŜ ŜŘǳŎŀǘŜŘΦ wŀǘƘŜǊΣ ȅƻǳǊ ǎǘǳŘŜƴǘΩǎ άǇƭŀŎŜƳŜƴǘέ ǊŜŦŜǊǎ ǘƻ ǘƘŜ 
range or continuum of educational settings available in the district to implement her/his IEP and the overall amount of time s/he will spend in the 
general education setting. 
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One of the defining principles of special education law is that students with disabilities should be included in the general education program as 
much as possible and not excluded or educated separately. The law requires districts to provide special education services in the Least Restrictive 
Environment (LRE). The LRE is the educational setting that is closest to the general education classroom that still allows the student to access an 
appropriate education from which they can benefit. 
 
¢ƘŜ [w9 ƛǎ ǳƴƛǉǳŜ ǘƻ ȅƻǳǊ ǎǘǳŘŜƴǘΩǎ ƛƴŘƛǾƛŘǳŀƭ ƴŜŜŘǎΦ ¢ƘǳǎΣ ǘƘŜ ǎŜƭŜŎǘƛƻƴ ƻŦ ŀƴ ŀǇǇǊƻǇǊƛŀǘŜ ǇƭŀŎŜƳŜƴǘ ŦƻǊ ȅƻǳǊ ǎǘǳŘŜƴǘ Ƴǳǎǘ ǘake into account the 
following four factors: 

1. ¢ƘŜ ŎƻƴǘŜƴǘ ƻŦ ȅƻǳǊ ǎǘǳŘŜƴǘΩǎ L9tΤ 
2. The LRE requirements; 
3. The likelihood that the placement option will provide a reasonably high probability of assisting your student to attain her/his annual goals; 

and 
4. The consideration of any potentially harmful effects that the placement option might have on your student or on the quality of services that 

your student needs. 
  
What is the range or continuum of placement options available for my student? 
The continuum of placement options available includes, but is not limited to, general education classes, general education classes with support 
services and/or modifications, a combination of general education and special education classes, self-contained special education classes, 
placements outside of a school district, home instruction, and residential care or treatment facilities. 
 
The district wants to send my student to a different school because the placement the IEP team is recommending is not offered at my 
neighborhood school. Can the district do this? 
 
Is it ever possible to suggest placing my student in a more restrictive environment? 
 
What can I do ƛŦ L ǘƘƛƴƪ Ƴȅ ǎǘǳŘŜƴǘΩǎ ǇƭŀŎŜƳŜƴǘ ƛǎ ƴƻǘ ǘƘŜ [w9Κ 
You can start by requesting an IEP team meeting to discuss the reasons why you believe the current placement is not the LRE or not the most 
ŀǇǇǊƻǇǊƛŀǘŜ ǎŜǘǘƛƴƎ ŦƻǊ ȅƻǳǊ ǎǘǳŘŜƴǘΩǎ L9tΦ LŦ ȅƻǳ ŀǊŜ ǳƴŀōƭŜ ǘƻ ǊŜǎƻƭǾŜ ȅƻǳǊ ŘƛŦŦŜǊŜƴŎŜǎ ǿƛǘƘ ǘƘŜ ŘƛǎǘǊƛŎǘ ǊŜƎŀǊŘƛƴƎ ȅƻǳǊ ǎǘǳŘŜƴǘΩǎ Ŧƛƴŀƭ ǇƭŀŎŜƳŜƴǘ 
ŘŜŎƛǎƛƻƴΣ ǘƘŜƴ ȅƻǳ ƘŀǾŜ ǘƘŜ ƻǇǘƛƻƴ ƻŦ ŎƘŀƭƭŜƴƎƛƴƎ ǘƘŜ ŘƛǎǘǊƛŎǘΩǎ ŘŜŎƛǎƛƻƴ ǳǎƛƴƎ ƻƴŜ ƻŦ ǘƘŜ dispute resolution options available under special 
education law. Keep in mind, however, that if you are requesting that your student be placed in a private school or residential facility because you 
believe the district is unable to provide FAPE, then you must make that request through a due process hearing. 

3.4.10     
Most School District ECEAP contractors combine district Special Ed., ECEAP and sometimes Title I dollars to staff ECEAP classrooms with certificated staff, including 
certificated preschool special education teachers.  Community based ECEAP programs do not have access to the same levels of additional funding and school 
districts do not have resources to place special education staff out at community preschool sites.  ECEAP programs run solely on ECEAP funding do not have 
resources to hire certificated ECSE teachers. Contractors have expressed the need for support around cost allocating funding stream supporting a classroom.  

 

3.4. Dual Language Learner Policies 

Indicators Policy in place? 
Y all settings/ Y some settings/ 
N rec/ N 

Implementation in the 
field 
Strong/ Mixed/ 
²Ŝŀƪκ5ƻƴΩǘ ƪƴƻǿ 
 

javascript:void(0)
javascript:void(0)
javascript:void(0)
javascript:void(0)
javascript:void(0)
http://www.k12.wa.us/SpecialEd/DisputeResolution/default.aspx
http://www.k12.wa.us/SpecialEd/DisputeResolution/DueProcess.aspx
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 Licensed Exempt Licensed Exempt 

3.5.-1            State has policies that support, encourage, and/or require programs to provide 
                      Specialized supports for dual language learners. 

N N Weak Weak 

3.5.-2            State has written vision and plan for supporting young children who are DLLs, including 

DLLs with disabilities and children in tribal communities residing in the state 

N N Weak Weak 

Specific resources and specialized supports (including technical assistance) are provided to programs 

to ensure culturally and linguistically appropriate: 

3.5.-3            Instructional strategies 

N N Weak Weak 

3.5.-4            Family engagement policies and practices   N N Mixed Mixed 

3.5.-5            State requires programs to engage in outreach, recruitment and enrollment strategies for 

families of children who are DLLs in manner that is accessible to families 

N N Strong Strong 

3.5.-6            State requires programs to partner as appropriate with community organizations that 

may assist in reaching families of children who are DLLs 

N N Weak Weak 

 
Description of current policies (reference to laws/regulations/policies or other evidence): 
 
3.5.1-3.5.3 

In the 2015-16 school year, 33% of children spoke a home language other than English. (The 2015-16 
 ECEAP Outcomes Report can be found here.) DEL currently requires completing a home language survey and curriculum implementation as noted below. There 
are no additional requirements. 

Contractors must ensure a culturally relevant curriculum that: 
¶ Reflects the cultures of enrolled children.  
¶ Supports ongoing development of each child's home language, while helping each child learn English. 
¶ Includes and demonstrates respect for diverse family structures and cultures. 
¶ Focuses on the daily life of families in the community, rather than only on holidays, celebrations, or people far away.  
 

As part of the alignment process and updating of ECEAP Performance Standards below is some proposed language that we are considering adding to the future 
Performance Standards. Proposed language is also italicized. 

 
Developmental screening 
The purpose of the developmental screening is to identify children who may need further evaluation or referral for special services.  
The developmental screening tool must: 

a) Be valid and reliable  
b) Be sensitive to the cultural and linguistic needs of enrolled children and families  

 
The developmental screening must be administered:  

a) With parent consent and collaboration 
b) By qualified and trained staff  
c) Lƴ ŀ ŎƘƛƭŘΩǎ ƘƻƳŜ ƭŀƴƎǳŀƎŜ ǿƘŜƴ ǇƻǎǎƛōƭŜ ōȅ ǉǳŀƭƛŦƛŜŘ ōƛƭƛƴƎǳŀƭ ǎǘŀŦŦΣ ƻǊ ǘƘǊƻǳƎƘ ŀƴ ƛƴǘŜǊǇǊŜǘŜǊ ǘƻƎŜǘƘŜǊ ǿƛǘƘ ǉǳŀƭƛŦƛŜŘ ǎǘŀŦf. [1] 

                                                           
[1]

 This list and the introductory paragraph are a combination of existing standards, aligning with Head Start Performance Standard 1302.33, and work with the 
Ounce Self-Assessment.  

https://del.wa.gov/eceap
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Ongoing Assessment 
Contractors must use Teaching Strategies GOLD® Online to document assessment of child development and learning. For each ECEAP child, Contractors 
must: 

a) Finalize checkpoint ratings in GOLD® by the DEL due date.  

b) Rate children who have attended class for a minimum of two weeks prior to the checkpoint.   

c) Rate all objectives in the required areas of development and learning according to the DEL schedule of GOLD® checkpoints  

d) /ƻƴǎƛŘŜǊ ƻōǎŜǊǾŀǘƛƻƴǎ ŦǊƻƳ ƻōǎŜǊǾŜǊǎ ǿƘƻ ǎǇŜŀƪ ǘƘŜ ŎƘƛƭŘΩǎ ƘƻƳŜ ƭŀƴƎǳŀƎŜ ǿƘŜƴ ǇƻǎǎƛōƭŜΦ  

Complete the Home Language Survey by the chilŘΩǎ ŦƛǊǎǘ ŎƘŜŎƪǇƻƛƴǘ ŀŦǘŜǊ ŜƴǊƻƭƭƳŜƴǘ ŀƴŘ ƛŦ ƛƴŘƛŎŀǘŜŘΣ ŀǎǎŜǎǎ ǘƘŜ ŎƘƛƭŘΩǎ 9ƴƎƭƛǎƘ ƭŀƴƎǳŀƎŜ  
 
Engaging ECEAP Families 
Contractors must provide a variety of opportunities for family engagement throughout the year, including volunteering, personal network connections, parent 
education, and parent leadership development. These opportunities must include voluntary participation in classroom, site, community, family, committee, and 
leadership activities. Contractors must write a plan to encourage involvement from:  

a) Fathers or father figures  

b) Parents or guardians working full time  

c) Family members who are absent due to deployment, incarceration, or other reason 

d) Families whose primary or home language is not English  

e) Other underrepresented families 
[3]

 

e) acquisition using objectives 37-38
[2]

 

3.5.4 
Below are the current family support requirements 
F-2 Family Support Principles 
While providing family support services, staff must: 
¶ Focus on parent and family strengths. 
¶ Build relationships based on mutual respect and equality. 
¶ Acknowledge parents as resources to themselves and others.    
¶ Respect family beliefs, culture, language, and child rearing practices. 

 
DEL gathered information concerning DLL practices and supports currently in place in ECEAP setting from the field. The slides below summarize some of the 
information collected. This information  will help to determine potential training, policy, advocacy to fund this work to keep this at the top of priority lists.  
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Analysis: 
Threats to existing strong policies: NA 
 
Challenges and opportunities to improve these policies: 

¶ For DLL program implementation, access to professional development on strategies and models will be needed; not all regions have access to high quality 

PD in this topic area. 

¶ Developmental screens for DLLs- Do we/  should we assess home language and English language skills prior to placement, or at the beginning of the year? If 

so, more professional development and resources for staff to be able to assess children in their home language. 

¶ Seems like developing policy and supports related to assessment of progress in home language is an area of opportunity for us as well as assessment of 

English language acquisition.  

¶ Seems like developing more robust DLL policies is an opportunity for us to serve DLL children better. Hoping we will dig into this area.  

 
Challenges and opportunities to improve implementation: 

¶ There is an opportunity to explore/research effective DLL models around the state and other areas of the country with similar DLL populations. 
¶ Is there an oǇǇƻǊǘǳƴƛǘȅ ǘƻ ƛƳǇǊƻǾŜ ŎƻƴǎƛǎǘŜƴŎȅ ƻŦ ŀǇǇƭƛŎŀǘƛƻƴ ƻŦ ŘŜǾŜƭƻǇƳŜƴǘŀƭ ǎŎǊŜŜƴǎ ƛƴ ŎƘƛƭŘΩǎ ǇǊƛƳŀǊȅ ƭŀƴƎǳŀƎŜΚ ²Ƙŀǘ ƛǎ ōŀǊǊƛŜǊ ƘŜǊŜΚ Is it a lack of clear 

policy or a lack of program capacity?  
 

Considerations for scale/expansion: 
¶ We will need more experts on good models for DLL, training models for instructional leaders and PR actioners, as well as DLL assessment and DLL alignment 

to Kindergarten. 
¶ Supply of dual language teachers and/or other ways to facilitate dual language learning supports 

¶ Support/TA from state for contractors to implement DL support policies 

¶ More research around aligning kindergarten readiness assessments 9how ready is ready for a child who is an English language learner) 
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Brief Explanation of Ratings (see user guide for more detail) 
   

Policy/Support in place?  
Yes all settings- This means that the CQI policy or support is in place (i.e. state provides it directly, funds others to provide it, or requires local programs to 
provide it themselves) for all applicable state pre-k programs for 3- and 4- year-olds, whether they are in school-based or private center-based settings.   
Yes some settings- This means the CQI policy or support is in place (i.e. state provides it directly, funds others to provide it, or requires local programs to 
provide it themselves) for some pre-k programs. It may be for just school-based but not private center-ōŀǎŜŘ ǇǊƻƎǊŀƳǎ ƻǊ ǾƛŎŜ ǾŜǊǎŀΦ  9ȄǇƭŀƛƴ ƛƴ ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ 
ƻŦ ΧΦΦέ ǎǇŀŎŜΦ 
No rec- This means the state does not provide the support, or fund other organizations to provide it, but the state recommends or incentivizes local districts or 
pre-k programs to provide the CQI policy or support for their own sites, classrooms, or staff in some or all settings. Explain in ǘƘŜ ά5ŜǎŎǊƛǇǘƛƻƴ ƻŦ Χέ ǎǇŀŎŜΦ bƻǘŜΥ 
this rating is not applicable to all indicators and so will not appear in each drop down box as a choice. 
No- This means the policy or support is not in place for state pre-k programs.  

Implementation in the field?  
Strong- This means the support is provided in a strong majority of programs (approximately 66% or higher).   
Mixed- This means the support is provided in some programs but not a strong majority (approximately 33%-66%).     
Weak- This means the support is provided in few programs (approximately 33% or less).   
5ƻƴΩǘ Yƴƻǿ- This may be a temporary rating when the information is not available at the state level, until more information can be gathered from stakeholders. 
Or this may remain the rating, when even stakeholŘŜǊǎ ƛƴ ǘƘŜ ŦƛŜƭŘ ŎŀƴΩǘ ǊŜǇƻǊǘ ƻƴ ǘƘŜ ǎǘǊŜƴƎǘƘ ƻŦ ƛƳǇƭŜƳŜƴǘŀǘƛƻƴ ƻŦ ǘƘŜ ƛƴŘƛŎŀǘƻǊ ǿƛǘƘ ŀƴȅ ŎƻƴŦƛŘŜƴŎŜΦ 

 
Notes for WA team: 

Please rate the policies and implementation for ECEAP center and school based pre-k settings.  Use the 2 columns to rate licensed and unlicensed ECEAP 
settings separately.  Do not consider family child care in your ratings of the indicators.  Rather describe the policies that apply to the family childcare setting 
related to the category (e.g. Group size/ratio, Curriculum, etc.) as well as the strength of implementation in the description sections below the rating tables.  
/ƻƭǳƳƴ ŦƻǊ ƭƛŎŜƴǎŜŘ ǎŜǘǘƛƴƎǎ ǊŜŦŜǊǎ ǘƻ Χ !ǇǇƭƛŎŀōƭŜ ǇƻƭƛŎƛŜǎ ƛƴŎƭǳŘŜΥ  [ƛŎŜƴǎƛƴƎ ǊŜƎǳƭŀǘƛƻƴǎΣ 9/9!t ŎƻƴǘǊŀŎǘΣ vwL{ ǎǘŀƴŘŀǊŘǎΦ Column for unlicensed settings refers 
ǘƻ Χ Applicable policies include:  ECEAP contract. 
 

Ratings and Description: 
 

4.1. Guidance for Implementation 

Indicators Materials 
developed and 
disseminated? 
Yes/No   

Technical 
Assistance 
provided? Y all 
settings/ Y some 
settings/  No 

 Licensed Exempt Licensed Exempt 

4.1.-1            Guidance materials to support policy, program, and best practice implementation have been 
developed, widely disseminated, and are easily accessible. 

Y Y  

4.1.-2            State funds or provides technical assistance (TA) to teachers and leaders on policy,  Y all Y all 

4. Continuous Quality Improvement  
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4.1. Guidance for Implementation 

Indicators Materials 
developed and 
disseminated? 
Yes/No   

Technical 
Assistance 
provided? Y all 
settings/ Y some 
settings/  No 

program, and best practice implementation settings settings 

Materials include definitions of/guidance on and technical assistance addresses: 

4.1.-3            High quality teaching 

Y Y Y some 
settings 

Y some 
settings 

4.1.-4            Implementation of the early learning and development standards N N Y some 
settings 

Y some 
settings 

4.1.-5            Curriculum Y Y Y all 
settings 

Y all 
settings 

4.1.-6            Developmental screening and assessment Y Y Y all 
settings 

Y all 
settings 

4.1.-7            Support of children with special needs in inclusive environments (see page 13 for TA) N N  

4.1.-8            Support of dual language learners (see page 14 for TA) N N  

4.1.-9            Family engagement Y Y Y some 
settings 

Y some 
settings 

4.1.-10          Instructional leadership Y Y Y some 
settings 

Y some 
settings 

4.1.-11          Continuous improvement processes Y Y Y all 
settings 

Y all 
settings 

4.1.-12          Program quality assessment Y Y Y all 
settings 

Y all 
settings 

4.1.-13          Data system and use Y Y Y all 
settings 

Y all 
settings 

4.1.-14          Job-embedded professional learning N N Y some 
settings 

Y some 
settings 

 
 

Description of/ reference to current guidance: 
4.1.1 and 4.1.2 

ECEAP maintains a webpage on the Department of Early Learning (DEL) website. On the ŎƻƴǘǊŀŎǘƻǊΩǎ ǇŀƎŜ (found here), DEL provides a variety of materials and 
guidance to help contractors meet requirements. Examples of the guidance provided are below. 

¶ Background check requirements 

¶ Professional development qualifications 

¶ Use of Teaching Strategies GOLD (TSG) 

¶ Fiscal Resources 

¶ Early Learning Management (ELMS) resources 
o ELMS is where documentation of enrollment and eligibility and some health, education and family support requirements is captured. 

¶ Our state QRIS system requirements, which we call Early Achievers 

https://www.del.wa.gov/providers-educators/early-childhood-education-and-assistance-program-eceap
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¶ Director webinars 

¶ Coaching supports 
 
The main point of contact for all ECEAP directors is an ECEAP Pre-K Specialist (PKS). They hold monthly calls with all ECEAP directors. In these scheduled calls,  
the PKS provides technical assistance on questions that a director may have, or on a topic, where monitoring indicates there is a need state-wide for guidance to 
increase compliance.  
 
Additional guidance materials are provided in trainings that DEL offers on topics including: 

¶ TSG  

¶ Creative Curriculum  

¶ Families Moving Forward Parent Education 

¶ Enrollment and Eligibility  

¶ ELMS Administration  

¶ Mobility Mentoring-currently for 19 contractors participating in the pilot. All contractors will have lead staff trained in March of 2019 with all direct 
service staff trained in the fall of 2019. 

 
4.1.3 
High quality teaching supports are made available to coaches through the Childcare Quality and Early Learning (CQEL). Coaches can access resources on the CQEL 
website which is linked here and through participation in the Coaching Companion. High quality teaching resources are linked to research, CLASS and ERS supports 
and strategies. These training supports are optional and not required. However, coaches are required to attend an introduction training in relationship-based 
coaching from CQEL and to attend monthly webinars through the DEL. Coaches ask questions during this webinar and monthly topics address high quality teaching. 
There are also coaching resources on the ECEAP contractor page which can be found here.  
 
All ECEAP contractors are required to have access to an Early Achievers coach, to use GOLD® and to participate in curriculum training. 

2. USE OF GOLD
®
 BY TEACHING STRATEGIES  

2.1. The Contractor must: 

¶ Use GOLD
®
 by Teaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Standards E-11. 

¶ Participate in the ELMS to GOLD
®
 data feed which loads ECEAP site, class, teacher and child data into GOLD

®
 and archives exited ECEAP 

children automatically. This includes all ECEAP subcontractors. 

¶ Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and program planning. 
2.2. ECEAP lead teachers must: 

¶ Enter objective observations notes for individual children throughout the school year. 

¶ Rate all Social-Emotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the checkpoint due 
dates in Exhibit D: Deliverables Calendar, for all children attending class for a minimum of two weeks prior to the checkpoint,  

¶ By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, assess their English language 
acquisition using GOLD

®
 objectives 37-38. 

¶ Complete in-person or online training to use GOLD
®
 by Teaching Strategies within six months of hire.  

¶ Obtain interrater reliability certification for GOLD
®
 by Teaching Strategies within six months of hire and every three years thereafter.  

 
3. USE OF GOLD

®
 BY TEACHING STRATEGIES  

3.1. The Contractor must: 

¶ Use GOLD
®
 by Teaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Standards E-11. 

https://depts.washington.edu/cqel/
https://www.del.wa.gov/ECEAP_Coaching_Toolkit
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¶ Participate in the ELMS to GOLD
®
 data feed which loads ECEAP site, class, teacher and child data into GOLD

®
 and archives exited ECEAP 

children automatically. This includes all ECEAP subcontractors. 

¶ Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and program planning. 
3.2. ECEAP lead teachers must: 

¶ Enter objective observations notes for individual children throughout the school year. 

¶ Rate all Social-Emotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the checkpoint due 
dates in Exhibit D: Deliverables Calendar, for all children attending class for a minimum of two weeks prior to the checkpoint,  

¶ By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, assess their English language 
acquisition using GOLD

®
 objectives 37-38. 

¶ Complete in-person or online training to use GOLD
®
 by Teaching Strategies within six months of hire.  

¶ Obtain interrater reliability certification for GOLD
®
 by Teaching Strategies within six months of hire and every three years thereafter.  

 
4. CURRICULUM IMPLEMENTATION 

The Contractor must ensure ECEAP lead teachers:  
4.1. Participate in the DEL sponsored in-person curriculum training, if DEL provided a free Creative Curriculum

®
 or HighScope

®
 curriculum kit.  

4.2. Complete a DEL determined GOLDplus
®
 training if DEL purchased this add-on feature in GOLD

®
 by Teaching Strategies. 

 
4.1.4 
DEL ECEAP does not currently provide formal support to contractor staff on the implementation of early learning standards. The survey sent to contractor directors 
showed that while some contractors are providing training on the early learning standards that it is a smaller number of contractors who are training staff on the 
these standards.  The newly proposed WAC standards will include content on supporting business practices and leadership. The development of this curriculum will 
support ECEAP teachers and all early learning workforce to have access to training on these topics. .Ŝƭƻǿ ǘƘŜ 9/9!t bL99w ǊŀǘƛƴƎ ŦƻǊ ǘƘŜ ǎǘŀǘŜΩǎ ŜŀǊƭȅ ƭŜŀǊƴƛƴƎ ŀƴŘ 
ŘŜǾŜƭƻǇƳŜƴǘ ǎǘŀƴŘŀǊŘǎΦ ¢ƘŜǎŜ ǎǘŀƴŘŀǊŘǎ ŀǊŜ ƛƴǘŜƎǊŀǘŜŘ ƛƴǘƻ ǘƘŜ ǎǘŀǘŜΩǎ 9ŀǊƭȅ !ŎƘƛŜǾŜǊΩǎ vǳŀƭƛǘȅ wŀǘƛƴƎ {ȅǎǘŜƳ and is part of the required level 2 training. 

 
 

4.1.5 
Approved research-based curriculum are Creative Curriculum and High Scope. Curriculum and in-person training are provided by CQEL staff for each of the 
curriculum as needed. In addition, Coaching to Fidelity training is also provided for ŎƻŀŎƘŜǎΩ education managers for Creative Curriculum while fidelity is woven into 
the High Scope training.  An alternative curriculum process will be implemented in the fall of 2017. This will require contractors who are not using one of the 
approved curriculum above to share the research-based curriculum they propose to use, training they will provide on the curriculum and what fidelity practices they 
will implement. The contract states: 

 
CURRICULUM IMPLEMENTATION 
The Contractor must ensure ECEAP lead teachers:  
4.2.1. Participate in the DEL sponsored in-person curriculum training, if DEL provided a free Creative Curriculum

®
 or HighScope

®
 curriculum kit.  

4.2.2. Complete a DEL determined GOLDplus
®
 training if DEL purchased this add-on feature in GOLD

®
 by Teaching Strategies. 
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As of 2017 DEL ensured that all contractors have access to either High Scope or Creative Curriculum. So the requirement above applies to all ECEAP contractors 
unless they will be requesting to use an alternative curriculum. At this point it appears that one contractor will request to use an alternative curriculum at all 4 
ECEAP sites while another contractor will request this for 1 site. 

 
4.1.6 
All contractors are required to use Teaching Strategies GOLD (TSG). See requirements below. DEL provides TSG training to all teachers multiple times per year at a 
variety of locations around the state. DEL asks contractors to complete surveys and ask follow-up questions around the need for training on an annual basis.  

 
USE OF GOLD

®
 BY TEACHING STRATEGIES  

The Contractor must: 

¶ Use GOLD
®
 by Teaching Strategies for their child assessment tool in accordance with Exhibit E: ECEAP Performance Standards E-11. 

¶ Participate in the ELMS to GOLD
®
 data feed which loads ECEAP site, class, teacher and child data into GOLD

®
 and archives exited ECEAP children 

automatically. This includes all ECEAP subcontractors. 

¶ Analyze aggregate child assessment data to inform teaching practices, curricula, professional development, and program planning. 
 
ECEAP lead teachers must: 

¶ Enter objective observations notes for individual children throughout the school year. 

¶ Rate all Social-Emotional, Physical, Language, Cognitive, Literacy and Mathematics objectives and finalize checkpoints by the checkpoint due dates in Exhibit 
D: Deliverables Calendar, for all children attending class for a minimum of two weeks prior to the checkpoint,  

¶ By the same checkpoint due dates, complete the Home Language Survey for all ECEAP children and if indicated, assess their English language acquisition 
using GOLD

®
 objectives 37-38. 

¶ Complete in-person or online training to use GOLD
®
 by Teaching Strategies within six months of hire.  

¶ Obtain interrater reliability certification for GOLD
®
 by Teaching Strategies within six months of hire and every three years thereafter.  

 
4.1.7 
Contractors are required to provide materials for children of varying abilities and there is a no expulsion policy (see previous example above) and IEP goal 
requirements. For Extended Day Model (full-year) programming, special education services are not available during the summer months.   However, the ECEAP 
expectation is that teachers will continue with the current IEP goals throughout the summer months if a child is enrolled in the Extended-Day model. 

  
4.1.8 
Contractors must ensure a culturally relevant curriculum that: 
¶ Reflects the cultures of enrolled children.  
¶ Supports ongoing development of each child's home language, while helping each child learn English. 
¶ Includes and demonstrates respect for diverse family structures and cultures. 
¶ Focuses on the daily life of families in the community, rather than only on holidays, celebrations, or people far away.  
 
ECEAP Standard E-10 Screening and Referrals  
Contractors must conduct developmental screenings to identify children who may need further evaluation. Screening must include speech/language, social-
emotional, physical/motor, and cognitive development. Screening tools must be responsive and sensitive to the cultural and linguistic needs of each child and family 
and administered only with parent consent. 
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4.1.9 
DEL is in year two of implementation of the research-based Mobility Mentoring model. 19 contractors  participated throughout the state. During 2016-17 DEL 
collected family goas for 2,585 families. These families set 3,203 goals and of those set goals 1,583 goals were met by families. For the 2017-18 school year DEL 
anticipates an increase in the number of sites implementing this approach as many of the 19 contractor participating in this work will expand this approach to more 
or all of their sites. In the spring of 2018, all contractors will receive training in the Mobility Mentoring approach and will be required to implement the Mobility 
Mentoring approach with all families starting in the fall of 2018.  
 
Current related ECEAP requirements are below. Contractors receive monthly ongoing TA on topics. This can include support around family support if needed. 
 
ECEAP Standard F-1 Family Support Services 
/ƻƴǘǊŀŎǘƻǊǎ Ƴǳǎǘ ǇǊƻǾƛŘŜ ŀ ƳƛƴƛƳǳƳ ƻŦ ǘƘǊŜŜ ƘƻǳǊǎ ƻŦ ŦŀƳƛƭȅ ǎǳǇǇƻǊǘ ŎƻƴǘŀŎǘ ǇŜǊ ȅŜŀǊ ǿƛǘƘ ŜŀŎƘ ŎƘƛƭŘΩǎ ǇŀǊŜƴǘΦ Most family support contact must occur face-to-
face in the home, school, or other location convenient to the parent. Phone contact may be used when a parent is unable to meet face-to-face or for brief follow-up. 
Family support contact must start as early in the service year as possible. During family support contact, staff works in partnership with individual families to: 
¶ Assess family strengths and needs. 
¶ Set family goals. 
¶ Assist families in accessing community resources. 
¶ Follow up on progress toward goals. 
¶ Coordinate transitions between ECEAP and home, childcare, and kindergarten.   
 
Staff must maintain written documentation of these discussions, as well as hours of contact.  
 
Each staff person providing family support services may serve no more than 40 families concurrently. Fewer families per staff may be necessary to fully implement 
ECEAP Performance Standards. The number of families served must be adjusted proportionately when these staff: 
¶ Work less than 35 hours per week. 
¶ Are assigned roles and duties in addition to family support. 

¶ Provide more intensive services based on family needs. 
¶ Travel extensively to meet with families. 
 

ECEAP Standard F-2  Family Support Principles 
While providing family support services, staff must: 
¶ Focus on parent and family strengths. 
¶ Build relationships based on mutual respect and equality. 
¶ Acknowledge parents as resources to themselves and others.    
¶ Respect family beliefs, culture, language, and child rearing practices. 
 

4.1.10 
Instructional Leadership materials are provided to coaches across the state from DEL and CCA of WA. However, the state does not provide instructional leadership 
materials to other job roles beyond that of coach. DEL staff provide monthly technical assistance to contractors on a variety of issues and if a contractor needs 
support around instructional leadership related to coaching the DEL staff will provide that. Coaches also receive monthly technical assistance through webinars that 
are provided through a DEL and Cultivate Learning (UW) partnership. 
 
4.1.11 and 4.1.12 
ECEAP Standard A-1  Continuous Improvement System 
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Contractors must have a continuous quality  improvement (CQI) system which ensures compliance with ECEAP Performance Standards. At the contractor level, 
directors complete the CQI process through the annual required self-assessment process. In this process they review the contract and Performance Standard 
requirements for ECEAP.  Self-Assessment requirements are below: 
  
A-8 Self-Assessment of ECEAP Compliance  
Contractors must include ECEAP staff and parents in an annual assessment of compliance with ECEAP Performance Standards, using the ECEAP Self-Assessment 
form. Contractors must submit this self-assessment to the State ECEAP Office by June 30 of each year. There are multiple pieces of information contractors can 
access on the DEL website about Early Achiever rating readiness which is linked here. There are also resources highlighted on ǘƘŜ ŎƻƴǘǊŀŎǘƻǊΩǎ ǇŀƎŜΦ Please see 
attached sample of assessment completed by contractors. 
 
In addition, contractors are required to participate in Early Achievers which includes data collection in ERS and CLASS. Coaches are required to support classroom 
staff in rating readiness and provide input into program planning that will help to increase Early Achiever scores and maintain or improve quality. Please see specific 
requirements highlighted below: 
 

10. EARLY ACHIEVERS PARTICIPATION 
The Contractor must: 
o Ensure that all sites actively participate in Early Achievers and comply with the Early Achievers Participant Operating Guidelines that is available on the 

DEL website at http://www.del.wa.gov/care/qris/participants.aspx, 
10..1. Participate in Early Achievers on-site evaluation through the University of Washington, upon request. 

o Assign a primary contact and facility/site designee for Early Achievers at each site. 
o Use the Classroom Assessment Scoring System (CLASS) and Environment Rating Scale (ERS) assessments to improve curriculum, learning environments 

and adult-child interactions. 
o Ensure each ECEAP site without a child care license rates a Level 4 or 5 in Early Achievers within 12 months of enrollment in Early Achievers. 
o Ensure each ECEAP site with a child care license rates a Level 4 or 5 within 18 months of starting ECEAP class for the first time at the site. 
o Ensure that sites rated Level 2 or 3 comply with the Early Achievers Remedial Activities Policy.  
o Ensure ECEAP classrooms within Licensed Pathway sites meet the minimum Early Achievers thresholds in CLASS and ERS.  
o Sites not rated Level 4 or 5 after completion of the remedial activity period will not be funded for ECEAP in the following state fiscal year with the 

exception of: 
10..1. Sites rated Level 3 where all ECEAP classrooms were certified in state fiscal year 2016.  
10..2. Hybrid project participants. 

o Support sites with coaching and resources to attain or maintain a Level 4 or 5 rating. 
o Identify an ECEAP staff representative to participate in regional Relationship-Based Professional Development (RBPD) meetings convened by local CCA 

offices to build a seamless system and increase coordination of relationship-based professionals serving in the same region. 
 

11. EARLY ACHIEVERS COACHES 
o The Contractor must provide, or have access to, a practice-based coach trained on the Early Achievers Coach Framework, to: 

11..1. Support rating readiness and ongoing continuous quality improvement. 
11..2. Assist the Contractor in identifying goals and making quality improvement plans to achieve goals. 
11..3. Assist the Contractor in completing remedial activities within the identified timeline, when applicable. 

 
In addition, the DEL ECEAP team provides full on-site monitoring visits to contractors every four years. One of the attached documents is the contractors guide to 
these on-site visits. This shows the depth and detail of what the ECEAP team looks at and the support that is provided when an action plan is developed.  
 

http://www.del.wa.gov/care/qris/participants.aspx
http://www.del.wa.gov/publications/elac-qris/docs/EA_coach_framework.pdf
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Proposed potential language for the updated Standards is below in italics: 
 Continuous Quality Improvement System 

Contractors must have a continuous quality improvement system to ensure compliance with all ECEAP requirements. This system must apply to direct services and to 
subcontractors.

[1]
 It must: 

 Include monitoring at the class, site, subcontractor (if applicable), and contractor levels on a defined schedule. 

 Inform training and technical assistance delivered to staff at all levels.  

 Inform ongoing coaching supports. 

 Inform ECEAP program planning.   

 Include instructional leadership supports to drive improvement
[2]

 

 

Contractors must maintain documentation of: 

 Data gathered during monitoring. 

 Follow-up on out-of-compliance issues. 

 Quality improvement activities. 

 
4.1.13, Multiple resources are available to contractor staff on the ŎƻƴǘǊŀŎǘƻǊΩǎ page under the Early Learning Management (ELMS) heading. ELMS data entry 
requirements are built into the contract which are copied below. Please see the attached deliverables calendar for the specific data entry requirements 
 

EARLY LEARNING MANAGEMENT SYSTEM (ELMS)  
¶ The Contractor must enter and maintain accurate data in ELMS. This includes ensuring all data is entered in ELMS according to Exhibit D: Deliverables Calendar 

and the ELMS ECEAP Data Entry-Minimum Requirements document which is linked from the ELMS News page.  
¶ The Contractor must obtain written permission from parents before requesting that DEL transfer ELMS records from another Contractor, keep a copy, and 

document this permission in ELMS.  
¶ DEL provides extracts of certain data from GOLD® by Teaching Strategies and ELMS to the P20W data warehouse managed by the Washington State Education 

Research and Data Center for the purpose of longitudinal analysis. This data includes fall and spring Teaching Strategies GOLD® Online check points, child names 
and birthdates, duration of ECEAP services, and demographic information including federal poverty level. It does not include family risk factors, parent-teacher 
conference notes or family support notes. This data is matched with K-12 and workforce data and de-identified so researchers will not be able to identify 
individual children. 

 
4.1.14 

  JEPL is not an ECEAP requirement, however a number of contractors do provide JEPL. In a survey of directors and teachers, ECEAP learned the following.   
 

Directors Survey - JEPL. 
Almost all respondents said that they provide JEPL for direct service staff. Most provide JEPL for teachers and some provide it for family support staff. Fewer 
provided it for center directors, program managers, coaches, health staff, instructional leaders and administrative staff. As shown in the adjoining chart, 

                                                           
[1]

 AƭƛƎƴǎ ǿƛǘƘ /ŀǊƛƴƎ ŦƻǊ hǳǊ /ƘƛƭŘǊŜƴΩǎ ǊŜŎƻƳƳŜƴŘŀǘƛƻƴ ǘƘŀǘΣ άCŀŎƛƭƛǘȅ ǎƘƻǳƭŘ ŜƴǎǳǊŜ ǘƘŀǘ ŀƴȅ ŎƻƴǘǊŀŎǘŜŘ ǎŜǊǾƛŎŜǎ ǿƛƭƭ ŎƻƳǇƭȅ ǿƛth all applicable standards and state 
ǊŜƎǳƭŀǘƛƻƴǎΦέ ¢Ƙƛǎ ŀƭǎƻ ŀƭƛƎƴǎ ǿƛǘƘ ǘƘŜ 9/9!t /ƻƴǘǊŀŎǘΦ 
[2]

 No guidance available yet for thisτDEL still working on it.  

https://www.del.wa.gov/providers-educators/early-childhood-education-and-assistance-program-eceap
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proportions of programs using different methods varied somewhat by program size. All larger programs provided coaching, with more than half providing in- 
person professional learning communities and reflective supervision. Proportionally, mid-size programs used reflective supervision. About half of the small 

programs used in- person professional learning communities, coaching and mentoring. Ο 
 
 

 
 

As stated earlier above, DEL ECEAP staff provide monthly technical assistance to ECEAP directors on all of the topics listed in this section except for providing 

guidance on the early learning guidelines. There are topics that we rotate through the call agenda with contractors throughout the year such as curriculum and 

assessment. Contractors also contribute to the development of the agenda so if they determine that they need additional support in the areas listed then DEL PKS staff 

will provide TA or they will work to find out who can help them at DEL.  

 

4.2. Data Driven Improvement- 4.2.-1 Data System Specifications 

Indicators Policy/ Supports in 
place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

 Licensed Exempt 

4.2.-1A         State has established or funds and requires a data and reporting system / technological infrastructure to securely store data 
and support data analysis and use for decision making and continuous improvement.   

Y all 
settings 

Y all 
settings 

4.2.-1B         State provides centralized data aggregation, linking, and management Y all 
settings 

Y all 
settings 

4.2.-1C         Data system facilitates collection, analysis, and use of data at classroom, building, district, and state level Y all 
settings 

Y all 
settings 
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4.2. Data Driven Improvement- 4.2.-1 Data System Specifications 

Indicators Policy/ Supports in 
place? 
Y all settings/ Y 
some settings/ N 
rec/ N 

4.2.-1D         State longitudinal data system includes pre-k students, including those in private settings N N 

4.2.-1E          State has the ability to link information across programs to produce an unduplicated enrollment count across early childhood 

funding streams (e.g., 619 special education, child care subsidy, Head Start) 

N N 

Data system facilitates collection and analysis of: 

4.2.-1F          Student demographics (including race, ethnicity, geography, income/eligibility, DLL and special needs status, other factors 

like homelessness) 

Y all 
settings 

Y all 
settings 

4.2.-1G          Student attendance data N rec N rec 

4.2.-1H          Student learning and development assessment data Y all 
settings 

Y all 
settings 

4.2.-1I         Suspension and expulsion N N 

4.2.-1J         Classroom /teaching quality data Y all 
settings 

Y all 
settings 

4.2.-1K           Professional development data including JEPL data N N 

4.2.-1L           Qualifications of workforce Y all 
settings 

Y all 
settings 

4.2.-1M          Diversity of workforce Y all 
settings 

N rec 

4.2.-1N          The state has the technological infrastructure and data analytic capacity to connect different types and levels of data (e.g. 

link students to specific classrooms, put program data in the context of community data such as demographics, health, family 

characteristics; to connect professional learning data with teaching quality and child assessment data; participation in professional 

development opportunities by education level, ethnicity, language status, geography, etc.) 

Y all 
settings 

Y all 
settings 

4.2.-1O         Pre-k programs and Districts are required to ensure that student data is shared between pre-k teachers (and other early 

childhood providers) and kindergarten teachers  

Y all 
settings 

Y all 
settings 

 
Description of data system:         
 
4.2.1A  
Yes, through the Early Learning Management System (ELMS), MERIT, the stateΩs P20 system and Teaching Strategies GOLD 
 
4.2.1B 
Yes, analysis occurs in the ECEAP Data unit, the DEL Research and Analysis unit ŀƴŘ ǘƘŜ ǎǘŀǘŜ 9ŘǳŎŀǘƛƻƴŀƭ wŜǎŜŀǊŎƘ ŀƴŘ 5ŀǘŀ /ŜƴǘŜǊ ƛƴ ǘƘŜ DƻǾŜǊƴƻǊΩǎ hŦŦƛŎŜ 
 
4.2.1C 
Yes, through the ELMS system DEL and contractors are able to pull information together down to the class level rather than classroom, since there may be more 
than one class in a room at different times. The first example shows information by class for eligibility, the second shows developmental screenings at the class level 
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while the third shows parent teacher and family support conferences by classroom. Please note that there are contractor and state-wide examples from ELMS in 
sections 5 and 6 of the self-assessment: 
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4.2.1D 
¸ŜǎΣ 59[ ǎŜƴŘǎ 9/9!t Řŀǘŀ ǘƻ ǘƘŜ ǎǘŀǘŜ 9ŘǳŎŀǘƛƻƴŀƭ wŜǎŜŀǊŎƘ ŀƴŘ 5ŀǘŀ /ŜƴǘŜǊ ƛƴ ǘƘŜ DƻǾŜǊƴƻǊΩǎ hffice for inclusion in the P-20 data warehouse.  Private part-day 
preschool programs operating for no more than four hours per day are not licensed. Data from these programs are not in this data system.  
 
4.2.1E 
DEL does not have child-ƭŜǾŜƭ Řŀǘŀ ƻƴ IŜŀŘ {ǘŀǊǘΣ ǎƻ ǿŜ ŎŀƴΩǘ ƳŀǘŎƘ ǘƘŜƳ ǿƛǘƘ ŎƘƛƭŘ ŎŀǊŜ ǎǳōǎƛŘȅ ƻǊ {Ǉ9ŘΦ IƻǿŜǾŜǊΣ 59[ ƛǎ ŀōƭŜ ǘƻ link information across other 
programs listed.  
 
4.2.1F 
Student demographics (including race, ethnicity, geography, income/eligibility, DLL and special needs status, other factors like homelessness) 

¶ Yes, see section 6 of this document for specific examples 
 
4.2.1G   
Student attendance data -   Not currently in DEL ECEAP data systems. It is planned for the future.  
 
4.2.1H 
Student learning and development assessment data - DEL ECEAP uses GOLD® to collect this. DEL obtains statewide reports, and links them with K-12 data 
 
4.2.1I 
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DEL did not collect data on expulsion because we have a no expulsion requirement. As a result, we do not currently have a way to track if expulsion is indeed 
occurring. Please find the policy below: 
E-9   No Expulsion  
Contractors may not expel ECEAP children for behavioral reasons. Contractors must write and implement a policy to address the needs of children with challenging 
behaviors and prohibit expulsion. The policy includes strategies appropriate to the community served and timeframes for implementation. These four topics must be 
addressed: 
¶ Supporting classroom teachers. 
¶ Planning to meet individual needs of child. 
¶ Engaging community resources. 
¶ Choosing an alternative schedule or setting. 
 
Transitions to an alternative setting, planned jointly by staff and parents, are not considered expulsion. Short-term suspension must not be used as punishment, 
ǘƘƻǳƎƘ ǊŜŎŜƛǾƛƴƎ ǘŜƳǇƻǊŀǊȅ ǎŜǊǾƛŎŜǎ ŀǘ ƘƻƳŜ Ƴŀȅ ōŜ ǇŀǊǘ ƻŦ ŀ ŎƘƛƭŘΩǎ ōŜƘŀǾƛƻǊŀƭ ǎǳǇǇƻǊǘ ǇƭŀƴΦ  
 
If contractors have implemented their usual strategies and the classroom is still unsafe or excessively disrupted, they are encouraged to contact the State ECEAP 
Office for technical assistance. 
 
4.2.1J 
DEL has access to classroom and teaching quality data for all sites that have received a facility rating through our Quality Rating Improvement System (QRIS), Early 
Achievers.  Our current data system, WELS, captures data on the environment and interactions through Classroom Assessment Scoring System and the Environment 
Rating Scales assessments.  This includes both specific classroom information as well as facility average detail.  Currently ERS data includes Item level scores and a 
report that includes justifications and indicator level data on any item that scored three or below.  Currently, CLASS data includes the classroom level composite 
score across two or four cycles of CLASS observations as well as the facility average scores.  DEL can access classroom level, site level and aggregate ERS and CLASS 
data. We have included examples of facility reports for review. 

 
4.2.1K 
Formal professional development data is collected in MERIT, our professional development registry.  DEL can access this data for professionals who have completed 
the education verification process.   
 
Job embedded professional learning is an optional standard in Early Achievers.  DEL can access site level and aggregate data regarding who has earned points for job 
embedded professional development.  Currently, the points for JEPL are tiered.  Participants who provide JEPL one time per year to all lead staff can earn one point; 
those who provide JEPL 2 times per year receive 2 points and sites that provide JEPL three times or more can receive 3 points. JEPL must be provided to all lead staff 
in order to earn the points.  This information is collected for sites on the Licensed Pathway.  We do not have this data for sites on the HS/ECEAP pathway. 
 
There is not a requirement for JEPL in the ECEAP requirements, however, all ECEAP sites are required to participate in Early Achievers 
 
4.2.1L   
Qualifications of workforce: Yes, through ELMS and MERIT DEL can track this. ECEAP is in the process of fully enforcing data collection. 

 
4.2.1M   
²ŀǎƘƛƴƎǘƻƴΩǎ ǿƻǊƪŦƻǊŎŜ ǊŜƎƛǎǘǊȅ ŎƻƭƭŜŎǘ ƛƴŦƻǊƳŀǘƛƻƴ ǊŜƭŀǘŜŘ ǘƻ ǘƘŜ ŘŜƳƻƎǊŀǇƘƛŎǎ ƻŦ ǘƘŜ ǿƻrkforce, this includes data points about diversity.  The workforce registry 
is currently voluntary and proposed within the standards alignment process to become required for all early learning professionals to enter information in the 
registry. Below are some numbers for the diversity of the workforce in ECEAP. Please note that this represents a snapshot in time and due to staff turnover is already 
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changed. In addition, this fall the ECEAP data team will be looking at these numbers to cross check that the staff listed still work in ECEAP. This will be looked at 
yearly from this point on and needs ongoing work and attention made to make sure that we have useable data that is more easily accessible.  

Staff Race, Ethnicity, and Language 
For the lead and assistant ECEAP teachers who were active in 2016-мт ŀƴŘ ŦƻǊ ǿƘƻƳ ǿŜ ƘŀǾŜ Řŀǘŀ ƛƴ a9wL¢Σ ǿŜΩǾŜ ŎƻƳǇŀǊŜŘ ǊŀŎŜΣ ŜǘƘƴƛŎƛǘȅΣ ƎŜƴŘŜǊΣ 
primary language to ECEAP children. 
 
Comparison of ECEAP Lead and Assistant Teachers and ECEAP Children - Data from the DEL MERIT system  

Race, n=865 # of Teaching Staff % of Teaching Staff ECEAP Children 

     American Indian/Alaska Native, not Hispanic 22 3% 4% 

     Asian, not Hispanic 38 4% 4% 

     Black/African American, not Hispanic 36 4% 12% 

     Hawaiian/Pacific Islander, not Hispanic 9 1% 2% 

     Hispanic/Latino 187 22% 35% 

     Other or Two or more races, not Hispanic 17 2% 6% 

     White, not Hispanic 556 64% 37% 

Gender, n=956    

     Female 915 96% 49% 

     Male 41 4% 51% 

Primary Language, n=951    

     English 819 86% 66% 

     Spanish 95 10% 25% 

     Other 37 4% 9% 

.2.1N   
Technological infrastructure and data analytic capacity: This is fully possible through the ELMS data system. Work is underway to add data system capacity through 
WA Compass.  
 
Data Analytic Capacity:  DEL currently has limited capacity in this area related to capturing this data in  QRIS.  One challenge is that entering data in the professional 
development registry has not been required.  Furthermore, because most standards are optional, and in order to receive points, the practice must be in place for 
100% of children. We may not be aware of sites that have partially implemented practices.  For example, a site may conduct ongoing child assessments for children 
receiving ECEAP services and not conduct them for other children.  Furthermore, if they are conducting assessments on children who do not receive ECEAP services, 
the data may live in a separate account or separate data system that DEL cannot access.  Either way, incomplete data for the provider results in no data in Early 
Achievers. 
 
Race/ethnicity, language and information is captured in the Early Achievers applications and sharing this information is optional and only represents the primary 
QRIS contact, which is typically the site director or family child care owner. 
 
4.2.1O 
ECEAP Standard E-6   Kindergarten Transition 
Contractors must develop a written kindergarten transition plan, with activities to assist children and families in the transition from ECEAP to kindergarten. 
Contractors must maintain communication with local kindergarten staff. 
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4.1. Data Driven Improvement- 4.2.-2  Program Quality Assessment 

Indicators Policy/ Supports in 
place? 
Y all settings/ Y 
some settings/ N 

 Licensed Exempt 

4.2.-2A          State has established a system to assess program quality in order to ensure implementation of applicable requirements and 
continuous improvement of best practices. 

Y all 
settings 

Y all 
settings 

4.2.-2B          System includes on-site program quality assessment for all programs at least once every two-three year. Y all 
settings 

Y all 
settings 

4.2.-2C          System is differentiated so that lower performing programs or those with previous policy violations receive more frequent 

visits. 

Y all 
settings 

Y all 
settings 

4.2.-2D         On-site  system includes classroom observations: using valid, reliable tool(s) that: 

4.2.-2E          Include a focus on teacher-child interactions, including instructional supports 

Y all 
settings 

Y all 
settings 

4.2.-2F          Research has shown to be linked to positive child outcomes Y all 
settings 

Y all 
settings 

4.2.-2G         Are conducted by trained and reliable observers Y all 
settings 

Y all 
settings 

If state pre-k programs are part of the state QRIS system: 
4.2.-2H         Private programs must be rated in the moderately high to high range in order to have state pre-k classrooms or slots  

Y all 
settings 

Y all 
settings 

4.2.-2I           The quality assessment systems for state pre-k and the QRIS are integrated and streamlined  Y all 
settings 

Y all 
settings 

 
Description of current monitoring system/ system for program quality assessment:  
4.2.2A 
Early Achievers is a quality rating improvement system.  Each participating facility goes through onsite evaluation to measure quality in the following categories: 
child outcomes, environment, interactions, curricular and staff supports, professional development, and family engagement.  The data collected during the onsite 
evaluation provides the basis for the data driven practice based coaching provided through Early Achievers. 
 
Additional monitoring occurs through ECEAP Program Review. ECEAP Performance Standards require:  
ECEAP Standard A-9 Program Review  
¢ƘŜ {ǘŀǘŜ 9/9!t hŦŦƛŎŜ ǿƛƭƭ ŎƻƴŘǳŎǘ ŀ ǊŜǾƛŜǿ ƻŦ ŜŀŎƘ ŎƻƴǘǊŀŎǘƻǊΩǎ ŎƻƳǇƭƛŀƴŎŜ ǿƛǘƘ ǘƘŜ 9/9!t /ƻƴǘǊŀŎǘ ŀƴŘ 9/9!t tŜǊŦƻǊƳŀƴŎŜ {ǘandards every four years. The 
review will involve ECEAP staff and parents. 
 
After the Program Review, the State ECEAP Office will provide the contractor with a Program Review report. The contractor must submit an ECEAP Corrective Action 
Plan for non-compliance with ECEAP Performance Standards. The Plan must be approved by the State ECEAP Office. 
 
Additionally, ECEAP completes monthly desk-top monitoring through the evaluation of data entered into ELMS and TS GOLD. 
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4.2.2B  
Early Achievers quality ratings are renewed every three years. 

 
4.2.2C 
If an area of non-compliance is identified the PKS will determine if an immediate action plan is required. If it is they develop this and being increased monitoring and 
TA in that area. Additionally, desk top monitoring will increase in identified areas of non-compliance as well.  
 
Coaching is more intense for facilities that do not rate at a level 4 or 5.  This includes focused coaching and remedial activities for sites that do not meet required 
threshold scores. 
 
4.2.2D-4.2.2G 
Early Achievers includes the Environment Rating Scales (ERS) and Classroom Assessment Scoring System (CLASS). Both the ERS and CLASS are valid and reliable tools.  
All data collection is conducted by staff from the assessment team who have met or exceeded the reliability standards established by the publisher for each tool. 
 
4.2.2H 
All ECEAP sites must rate a level 4 or 5 in Early Achievers.  
 
4.2.2I 
Early Achievers and ECEAP are currently streamlined so that no duplication of data collection occurs. This will continue to be improved through the ongoing 
alignment of Licensing, Early Achievers and ECEAP. 

 

4.2. Data-Driven Improvement- 4.2.-3 State-Level Data Use 

Indicators Policy/ 
Supports in 
place? 
Y all settings/ 
Y some 
settings/ N 

 Licensed Exempt 

4.2.-3A          State has established a system of regular analysis and reporting for data collected. Y all 
settings 

Y all 
settings 

4.2.-3B          Pre-k student data is analyzed by critical subgroups (e.g. race, ethnicity, income, DLL, special needs status, 
etc.). 

Y some 
settings 

Y some 
settings 

System of data analysis and use includes: 
4.2.-3C          Analysis of trends in the data and relationships among variables 

Y some 
settings 

Y some 
settings 

4.2.-3D         Collaboration with stakeholders to interpret data, identify key issues, and gain input on plans for 

improvement 

Y some 
settings 

Y some 
settings 

4.2.-3E          Identification of districts/programs/schools successful in improvement and process for others to learn 

from their success 

N N 

4.2.-3F          State leaders use data to inform decision making about policies, systems, funding, and other supports. very 
often 

very 
often 
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Description of state-level data use:  
4.2.3A,   
For ECEAP the yearly analysis is completed from data collected in ELMS and then puts this information into a yearly Outcomes report 
DEL produces a monthly data dashboard to analyze statewide aggregate rating data.  Additionally, DEL is in the process of developing additional reports in order to 
have greater access to indicator level data across all standards measured in Early Achievers.  The goal is to have access to this level of data analytics in late 2017. 
 
4.2.3. B 
Yes for ELMS data collected. See Section 6 for examples. Pre-k student data is analyzed by critical subgroups (e.g. race, ethnicity, income, DLL, special needs status, 
etc.) although Early Achievers does not have access to child level data. 

 
4.2.3C 
While this true with all the data in ELMS this is still in development with the Early Achievers system. DEL conducted a validation study of the QRIS and has a 
comprehensive report that details the connections of the quality standards and child outcomes.  This report shows the relationship between several variables.  DEL 
plans to continue this type of evaluation at regular intervals.  Outside of the validation study DEL has access to some reports.  However, at this time the regular 
reports have focused on the process and outputs of the systemτone example is our Early Achievers Data Dashboard.  We are starting to explore methods to track 
changes over time and growth among quality standards at the various levels of the system (site, region and state).   We also produce rating reports for sites that 
include an overview of their dataτwe are in the process of designing a dashboard for providers to help them see their growth over time.  

 
 

https://del.wa.gov/sites/default/files/public/QRIS/EarlyAchievers_DataDashboard.pdf
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